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1. Aims

The aims of relationships and sex education (RSE) at our school are to:
> Provide a framework in which sensitive discussions can take place

> Prepare pupils for puberty, and give them an understanding of sexual development and the importance of
health and hygiene

> Help pupils develop feelings of self-respect, confidence and empathy
> Create a positive culture around issues of sexuality and relationships
> Teach pupils the correct vocabulary to describe themselves and their bodies

In school, our values of ‘show respect, honesty, independence, never give up and excellence’ are taught in
school and reference is made to them through the delivery of the PHSE curriculum.

2. Statutory requirements

As a primary academy, we must provide relationships education to all pupils under section 34 of the Children
and Social Work Act 2017.

We don’t have to follow the National Curriculum, but we are expected to offer all pupils a curriculum that is
similar to the National Curriculum including requirements to teach science. This would include the elements of
sex education contained in the science curriculum.

In teaching RSE, we're required by our funding agreements to have regard to guidance issued by the
secretary of state, as outlined in section 403 of the Education Act 1996.

We also have regard to legal duties set out in:
e Sections 406 and 407 of the Education Act 1996
e Part 6, chapter 1 of the Equality Act 2010



http://www.legislation.gov.uk/ukpga/2017/16/section/34/enacted
http://www.legislation.gov.uk/ukpga/2017/16/section/34/enacted
https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education
http://www.legislation.gov.uk/ukpga/1996/56/contents
https://www.legislation.gov.uk/ukpga/2010/15/contents

e The Public Sector Equality Duty (as set out in section 149 of the Equality Act 2010). This duty
requires public bodies to have due regard to the need to eliminate discrimination, advance equality of
opportunity and foster good relations between different people when carrying out their activities

At The Avenue Primary School, we teach RSE as set out in this policy.

3. Policy development

This policy has been developed in consultation with staff, pupils and parents. The consultation and policy
development process involved the following steps:

1. Review — a member of staff or working group pulled together all relevant information including
relevant national and local guidance

2. Staff consultation — all school staff were given the opportunity to look at the policy and make
recommendations
3. Parent/stakeholder consultation — parents and any interested parties were invited to attend a

meeting about the policy

4, Pupil consultation — we investigated what exactly pupils want from their RSE
5. Ratification — once amendments were made, the policy was shared with governors and
ratified
4. Definition

RSE is about the emotional, social and cultural development of pupils, and involves learning about
relationships, sexual health, sexuality, healthy lifestyles, diversity and personal identity.

RSE involves a combination of sharing information, and exploring issues and values.

RSE is not about the promotion of sexual activity.

5. Curriculum
Our RSE curriculum is set out as per Appendix 1, but we may need to adapt it as and when necessary.

We have developed the curriculum in consultation with parents, pupils and staff, and taking into account the
age, developmental stage, needs and feelings of our pupils. If pupils ask questions outside the scope of this
policy, teachers will respond in an appropriate manner so that pupils are fully informed and don’t seek
answers online.

Primary sex education will focus on:
> Preparing boys and girls for the changes that adolescence brings
> How a baby is conceived and born

For more information about our curriculum, see our curriculum progression map in Appendix 1.

6. Delivery of RSE

At Marton Manor Primary, we deliver our RSE curriculum via our PSHE lessons. The main driver for these
lessons is Jigsaw. Jigsaw is accredited by the PSHE Association. We have selected this scheme as we feel it
fulfils the needs of our pupils as well as meeting our obligations to provide statutory Relationships and Health
Education. The content of this policy, as well as our PSHE curriculum, has been developed in relation to the
needs of our pupils and in consultation with school staff and Governors.



The elements of our RSE programme will be delivered in an age-appropriate and sensitive manner as part of
our regular weekly timetabled PSHE education programme. RSE is delivered predominantly in mixed gender
groups, other than when it is deemed more appropriate for topics to be covered in single sex groups
(occasionally in Upper KS2); the class teacher will decide this after discussion with the PSHE subject lead.

Occasionally, appropriate and suitably experienced visitors from outside school may be invited to contribute to
the delivery of RSE in school: for example, the school nurse. All visitors will be familiar with, and understand,
the school’s RSE policy and be expected to work within it.

We aim to provide an environment and atmosphere for RSE where pupils feel safe, relaxed, unintimidated,
and focused; where they have confidence and trust in the knowledge, ability and skills of staff in school. This
ensures that both pupils and staff feel fully confident in engaging in age-appropriate discussions around
potentially sensitive topics and themes.

To provide clarity and create a safe learning environment, at the beginning of each academic year a set of
ground rules (Jigsaw Charter) will be agreed by the class. As a minimum, ground rules are likely to include the
following basic guidelines:

+ Listen politely to each other.
+ Everyone gets a turn - if they want one.
* Using kind and positive words.
* Respect everybody's contribution.
*  Only using personal information in a positive manner.
* An age-appropriate rule around confidentiality and safeguarding
Children and teachers are free to suggest and agree further ground rules as appropriate.

Other teaching and learning strategies utilised in RSE (and across the PSHE curriculum) to establish a safe
learning environment include the following techniques:

- Using 'distancing' techniques such as role-play, case studies, videos etc. to depersonalise sensitive
issues.

- Using anonymous question boxes (upper KS2). These can help children to have the confidence to
ask sensitive questions, and they provide an opportunity for teachers to pre-empt questions that might
not be age appropriate or that might raise safeguarding or child protection concerns.

- Emphasising to children that they only share information that they feel comfortable sharing.

All staff teaching RSE will be supported and advised on these matters by the PSHE Lead and senior
leadership team as and when required.

Our pupils have different needs based on their emotional and physical development, life experiences, and
learning differences, but we aim to ensure that all pupils are properly included in RSE. Teachers will plan and
deliver work in a variety of ways, in order to meet the needs of individual pupils with SEND or learning
differences. We focus on activities that increase a pupil's assertiveness, communication and relationship
skills, their self-esteem and understanding.

RSE is taught within the personal, social, health and economic (PSHE) education curriculum. We deliver the
biological aspects of RSE are taught within the science curriculum, and other aspects are included in religious
education (RE).

Relationships education focuses on teaching the fundamental building blocks and characteristics of positive
relationships including:

> Families and people who care for me
> Caring friendships

> Respectful relationships

> Online relationships

> Being safe



For more information about our RSE curriculum, see Appendices 1 and 2.

These areas of learning are taught within the context of family life, taking care to make sure that there is no
stigmatisation of children based on their home circumstances (families can include single parent families,
LGBT parents, families headed by grandparents, adoptive parents and foster parents/carers, amongst other
structures), along with reflecting sensitively that some children may have a different structure of support
around them (for example, looked-after children or young carers).

We will also be mindful of the law and legal requirements, taking care not to condone or encourage illegal
political activity, such as violent action against people, criminal damage to property, hate crime, terrorism or
the illegal use of drugs.

6.1 Inclusivity
We will teach about these topics in a manner that:
> Considers how a diverse range of pupils will relate to them
> Is sensitive to all pupils’ experiences
> During lessons, makes pupils feel:
o Safe and supported
o Able to engage with the key messages
We will also:

> Make sure that pupils learn about these topics in an environment that’s appropriate for them, for example
in:

o A whole-class setting

o Small groups or targeted sessions
o 1-to-1 discussions

o Digital formats

> Give careful consideration to the level of differentiation needed

6.2 Use of resources
We will consider whether any resources we plan to use:
o Are aligned with the teaching requirements set out in the statutory RSE guidance
o Would support pupils in applying their knowledge in different contexts and settings
o Are age-appropriate, given the age, developmental stage and background of our pupils
o Are evidence-based and contain robust facts and statistics
o Fitinto our curriculum plan
o Are from credible sources
o Are compatible with effective teaching approaches

o Are sensitive to pupils’ experiences and won'’t provoke distress

7. Use of external organisations and materials

We will make sure that an agency and any materials used are appropriate and in line with our legal duties
around political impartiality.



The school remains responsible for what is said to pupils. This includes making sure that any speakers, tools
and resources used don’'t undermine the fundamental British values of democracy, the rule of law, individual
liberty, and mutual respect and tolerance of those with different faiths and beliefs.

We will:

> Make appropriate checks and engage with external agencies to make sure that their approach to teaching
about RSE is balanced, and it and the resources they intend to use:

o Are age-appropriate
o Arein line with pupils’ developmental stage
o Comply with:

= This policy

= The Teachers’ Standards

= The Equality Act 2010

= The Human Rights Act 1998

*» The Education Act 1996

> Only work with external agencies where we have full confidence in the agency, its approach and the
resources it uses

> Make sure that any speakers and resources meet the intended outcome of the relevant part of the
curriculum

> Review any case study materials and look for feedback from other people the agency has worked with
> Be clear on:

o What they’re going to say

o Their position on the issues to be discussed
> Ask to see in advance any materials that the agency may use

2 Know the named individuals who will be there, and follow our usual safeguarding procedures for these
people

> Conduct a basic online search and address anything that may be of concern to us, or to parents and
carers

> Check the agency’s protocol for taking pictures or using any personal data they might get from a session
> Remind teachers that they can say “no” or, in extreme cases, stop a session
> Make sure that the teacher is in the room during any sessions with external speakers
We won’t, under any circumstances:
> Work with external agencies that take or promote extreme political positions

> Use materials produced by such agencies, even if the material itself is not extreme

8. Roles and responsibilities

8.1 The governing board

The governing board will approve the RSE policy, and hold the headteacher to account for its implementation.

8.2 The head teacher

The headteacher is responsible for ensuring that RSE is taught consistently across the school, and for
managing requests to withdraw pupils from non-statutory components of RSE (see section 9).


https://www.gov.uk/government/publications/teachers-standards
https://www.legislation.gov.uk/ukpga/2010/15/contents
https://www.legislation.gov.uk/ukpga/1998/42/contents
https://www.legislation.gov.uk/ukpga/1996/56/contents

8.3 Staff
Staff are responsible for:
> Delivering RSE in a sensitive way
> Modelling positive attitudes to RSE
> Monitoring progress
> Responding to the needs of individual pupils

> Responding appropriately to pupils whose parents wish them to be withdrawn from the non-statutory
components of RSE

Staff do not have the right to opt out of teaching RSE. Staff who have concerns about teaching RSE are
encouraged to discuss this with the headteacher.

All teachers and sometimes teaching assistants will deliver the RSE curriculum in school through the Jigsaw
scheme.
8.4 Pupils

Pupils are expected to engage fully in RSE and, when discussing issues related to RSE, treat others with
respect and sensitivity.

9. Parents’ right to withdraw
Parents do not have the right to withdraw their children from relationships education.

Parents have the right to withdraw their children from the non-statutory components of sex education within
RSE.

Requests for withdrawal should be put in writing using the form found in Appendix 3 of this policy and
addressed to the headteacher.

Alternative school work will be given to pupils who are withdrawn from sex education.

10. Training

Staff are trained on the delivery of RSE as part of their induction and it is included in our continuing
professional development calendar.

The headteacher will also invite visitors from outside the school, such as school nurses or sexual health
professionals, to provide support and training to staff teaching RSE.

11. Monitoring arrangements

The delivery of RSE is monitored by Lucy Rehbohm— Head Teacher, through monitoring arrangements, such
as planning scrutinies, learning walks and quality assurances.

Pupils’ development in RSE is monitored by class teachers as part of our internal assessment systems.

This policy will be reviewed by the Head Teacher on an annual basis. At every review, the policy will be
approved by the governing body.



Appendix 1: Curriculum map

Jigsaw (Relationships and sex education) Progression Map

PSHE 3-11 progression map

Jigsaw, the mindful approach to PSHE, is a progressive and spiral scheme of learning. In planning the lessons, Jigsaw PSHE ensures that learning from previous
years is revisited and extended, adding new concepts, knowledge and skills, year on year as appropriate. The table below draws out the spiral knowledge and
skills progression within all six Puzzles (units of work) including the key vocabulary used in each year group; explicit links to the DfE statutory Relationships
and Health Education outcomes have been made in each Puzzle.

INTENT: Jigsaw holds children at its heart, and its cohesive vision helps children understand and value how they fit into and contrib ute to the world. With
strong emphasis on emotional literacy, building resilience and nurturing mental and physical health, Jigsaw 3-11 properly equips schools to deliver engaging
and relevant PSHE within a whole-school approach. Jigsaw lessons also include mindfulness allowing children to advance their emotional awareness,
concentration, focus and self-regulation.

IMPLEMENTATION: Jigsaw 3-11 offers a comprehensive programme for Primary PSHE, including statutory Relationships and Health Education, in a spiral,
progressive and fully planned scheme of work, giving children relevant learning experiences to help them navigate their world and to develop positive

relationships with themselves and others.

IMPACT: This can be established through assessment identified in the key learning.



Being Me in My World Puzzle — Autumn 1

DfE Statutory Relationships & Health Education

outcomes

EYFS Year 1 Year 2 Year 3 Year 4 Year5 Year 6
PSED — ELG: SELF- Relationships Education — By end of primary, pupils should know:
REGULATION Caring friendships

Show 2n understanding of
their awn feelings and thaoss
af others, and begin to
regulate their behaviour
accordingly.

Give focused attention to
what the teacher says,
responding appropriately
even whean engzged in
activity, and show an ability
to follow instructions
involving several ideas or
actions.

ELG: MANAGING SELF
Explain the reasons for rules,
knowe right from wreng and
try to behave accordinghy.

PSED — ELG: BUILDING
RELATIONSHIFS

‘Work =nd play co-
aperatively and take turns
with others.

Show sensitivity to their own
and to others' needs.

[R7) how important friendships are in making us feel happy and secure, and how people choose and make friends

[R8) the characteristics of friendships, including mutual respect, truthfulness, trustworthiness, loyalty, kindness, generasity, trust, sharing interests and experiences and support with problems and

difficultiss

(R} that hezalthy friendships are positive and welcoming towards others, and do not maks others feel lonely or excluded

[R11) how to recognise wheo to trust and whe not to trust, how to judge when a friendship is making them feel unhappy or uncomfortable, managing conflict, how to manags these situations and
how to seek help or advice from others, if needed.

Respectful relationships

[R12] the importance of respacting others, aven when they are very different frem them {for example, physically, in character, persenality or backgrounds), or mzke different choices or have

different preferences or beliefs

[R13) practical steps they can take in a range of different contexts to improve or support respectful relationships

[R14) the conventions of courtesy and manners

[R15) the importance of seif-respect and how this links to their own happiness

[R15) that in school and in wider society they can expect to be treated with respect by others, and that in turn they should show due respect to athers, including those in positions of authority
{R13) the importance of permission seeking and giving in relationships with friends, peers and adults.

Online relationships

[R21]) that the same principles apply to enline relationships as to face-to-face relationships, including the importance of respect for others onling, including when we are anonymous

Being safe

[R25) what sorts of boundaries are approprizte in friendships with peers and others [including in 2 digital contesxt)

[R32) where to get advice e.g. family, school 2nd/for other sources.

Physical Health and Well-Being — By end of primary, pupils should know:

Mental well-being

[H2] that thers iz 3 normal range of emotions (e.g. happiness, sadness, anger, fear, surprize, nervousness) and scale of emotions that all humans experience in relation to different experiences and
situations

[H2] how to recognize and talk about their emotions, including having a varied vocabulary of words to use when talking about their own and others’ feelings

[H4] how to judge whether what they are feeling and how they are behaving is appropriate and proportionate

[H7) isclation and loneliness can affect children and that it is very important for children to discuss their feelings with an adult and s=ek support.




Puzzle
overview
Being Me in
My World

EYFS

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

In this Puzzle (unit), the
children learn about how
they have similarities and
differences from their
friends and how that is OK.
They begin working on
recognising and managing
their feelings, identifying
different ones and the
causes these can have. The
children learn about
working with others and
why it is good to be kind
and use gentle hands. They
discuss children’s rights,
especially linked to the right
to learn and the right to
play. The children learn
what it means to be
responsible.

In this Puzzle (unit), the
children are introduced to
their Jigsaw Journals and
discuss their Jigsaw Charter.
As part of this, they discuss
rights and responsibilities,
and choices and
consequences. The children
learn about being special
and how to make everyone
feel safe in their class as well
as recognising their own
safety.

In this Puzzle (unit), the
children discuss their hopes
and fears for the year ahead —
they talk about feeling
worried and recognising when
they should ask for help and
who to ask. They learn about
rights and responsibilities;
how to work collaboratively,
how to listen to each other
and how to make their
classroom a safe and fair
place. The children learn
about choices and the
consequences of making
different choices, set up their
Jigsaw Journals and make the
ligsaw Charter.

In this Puzzle (unit), the
children learn to recognise
their self-worth and identify
positive things about
themselves and their
achievements. They discuss
new challenges and how to
face them with appropriate
positivity. The children learn
about the need for rules and
how these relate to rights
and responsibilities. They
explore choices and
consequences, working
collaboratively and seeing
things from other people’s
points of view. The children
learn about different feelings
and the ability to recognise
these feelings in themselves
and others. They set up their
Jigsaw Journals and establish
the lJigsaw Charter.

In this Puzzle (unit), the
children explore being part
of a team. They talk about
attitudes and actions and
their effects on the whole
class. The children learn
about their school and its
community, who all the
different people are and
what their roles are. They
discuss democracy and link
this to their own School
Council, what its purpose is
and how it works. The
children learn about group
work, the different roles
people can have, how to
make positive contributions,
how to make collective
decisions and how to deal
with conflict. They also learn
about considering other
people’s feelings. They
refresh their ligsaw Charter
and set up their Jigsaw
Journals.

In this Puzzle (unit), the children
think and plan for the year ahead,
goals they could set for
themselves as well as the
challenges they may face. They
explore their rights and
responsibilities as a member of
their class, school, wider
community and the country they
live in. The children learn about
their own behaviour and its
impact on a group as well as
choices, rewards, consequences
and the feelings associated with
each. They also learn about
democracy, how it benefits the
school and how they can
contribute towards it. They revisit
the lJigsaw Charter and set up
their Jigsaw Journals.

In this Puzzle (unit), the children
discuss their year ahead, they
learnt to set goals and discuss
their fears and worries about
the future. The children learn
about the United Nations
Convention on the Rights of the
Child and that these are not met
for all children worldwide. They
discuss their choices and actions
and how these can have far-
reaching effects, locally and
globally. The children learn
about their own behaviour and
how their choices can result in
rewards and consequences and
how they feel about this. They
explore an individual's
behaviour and the impact it can
have on a group. They learn talk
about democracy, how it
benefits the school and how
they can contribute towards it.
They establish the Jigsaw
Charter and set up their Jigsaw
Journals.
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Taught
knowledge

(Key
objectives
are in bold)

Know they have a right to
learn and play, safely and
happily

Know that some people are
different from themselves

Know that hands can be used
kindly and unkindly

Know special things about
themselves

Know how happiness and
sadness can be expressed

Know that being kind is good

Understand their own rights
and responsibilities with their
classroom

Understand that their
choices have consequences

Understand that their views
are important

Understand the rights and
respansibilities of a member
of a class

Understand the rights and
responsibilities of class
members

Know about rewards and
consequences and that these
stem from choices

Know that it is important to
listen to other people

Understand that their own
views are
valuable

Know that positive choices
impact positively on self-
learning and the learning of
others

Identifying hopes and fears for
the year ahead

Know that the school has a
shared set of values

Know why rules are needed
and how these relate to

choices and consequences

Know that actions can affect
others’ feelings

Know that others may hold
different views

Understand that they are
important

Know what a personal goal is

Understanding what a
challenge is

Know their place in the
school community

Know what democracy is
(applied to pupil voice in
school)

Know how groups work
together to reach a
CONsensus

Know that having a voice and
democracy benefits the
school community

Know how individual
attitudes and actions make a
difference to a class

Know about the different
roles in the school
community

Know that their own actions
affect themselves and others

Understand how democracy and
having a voice benefits the school
community

Understand how to contribute
towards the democratic process

Understand the rights and
responsibilities associated with
being a citizen in the wider
community and their country

Know how to face new challenges
positively

Understand how to set personal
goals

Know how an individual's
behaviour can affect a group and
the consequences of this

Know about children’s universal
rights (United Nations
Convention on the Rights of the
Child)

Know about the lives of children
in other parts of the world

Know that personal choices can
affect others locally and globally

Know how to set goals for the
year ahead

Understand what fears and
worries are

Understand that their own
choices result in different
consequences and rewards

Understand how democracy and
having a voice benefits the
school community

Understand how to contribute
towards the democratic process

11




Identify feelings assodated Understand that they are Know how to make their dass | Make other people feel Identify the feelings Empathy for people whose lives Know own wants and needs

with belonging safe in their class a safe and fair place valued associated with being are different from their own
included or excluded Be able to compare their life
Skills to play co-operatively | identifying helpful Show good listening skills Develop compassion and Consider their own actions and with the lives of those less
with others behaviours to make the dass empathy for others Beable totakeonaroleina | the effect they have on fortunate
a safe place Be able to work co-operatively group discussion [ task and themselves and others
Be able to consider others’ Be able to work contribute to the overall Demonstrate empathy and
feelings Understand that they have Recognise own feelings and collaboratively outcome Be able to work as part of a understanding towards others
choices know when and where to get group, listening and contributing
Identify feelings of happiness help Recognise self-worth Know how to regulate my effectively Can demonstrate attributes of a
and sadness Understanding that they are emotions positive role-model
special Recognise the feeling of being | Identify personal strengths Be able to identify what they
Be responsible in the setting waorried Can make others feel cared value most about school Can take positive action to help
Identify what it's like to feel Be able to set a perscnal for and welcome others
proud of an achievement goal Identify hopes for the school year
Recognise the feelings of Be able to contribute towards a
Recognise feelings Recognise feelings of being motivated or Understand why the school group task
associated with positive and happiness, sadness, worry unmotivated community
negative conseguences and fear in themselves and benefits from a Learning Charter | Know what effective group work
others Can make others feel valued is
and included Be able to help friends make
positive choices Know how to regulate my
Understand why the schocl emations
community benefits from a Know how to regulate my
Learning Charter emotions Be able to make others feel

welcomed and valued

Be able to help friends make
positive choices

Kind, Gentle, Friend, Safe, Special, Calm, ‘Worries, Hopes, Fears, Welcome, Valued, Included, Excluded, Role, Job | Challenge, Goal, Attitude, Citizen, | Ghana, West Africa, Cocoa

Similar(ity), Different, Belonging, Special, Learning | Responsible, Actions, Praise, Achievements, Pleased, Description, School Views, Opinion, Collective Plantation, Cocoa Pods,
Rights, Responsibilities, Charter, Jigsaw Charter, Positive, Negative, Choices, Personal Goal, Acknowledge, | Community, Democracy, Community, Education, Wants,
Feelings, Angry, Happy, Rewards, Proud, Co-Operate, Problem-Solving Affirm, Emotions, Feelings, Democratic, Decisions, Needs, Maslow, Empathy,
Excited, Nervous, Sharing, Consequences, Upset, Mightmare, Solutions, Vaoting, Authority, Comparison, Opportunities,
Taking Turns Disappointed, llustration Support, Dream, Behaviour, | Contribution, Observer, UN Education, Empathise,
Fairness, Group Dynamics, Conwvention on Rights of Obstacles, Co-operation,
Team Work, View Point, Child (UMCRC) Collaboration, Legal, lllegal,
Ideal School, Belong Lawful, Laws, Participation,

Metivation, Decision

12



Celebrating Difference Puzzle — Autumn 2

DfE Statutory Relationships & Health Education outcomes

EYFS

Year 5 Year 6

Year 1l Year 2 Year 3 ‘ Year4

PSED — ELG: SELF-
REGULATION

Shaow an understanding of
their own feelings and
those of others, and begin
to regulate their behaviour
accordingly.

Give focused attention to
what the teacher says,
responding appropriately
even when engaged in
activity, and show an
ability to follow
instructions involving
seweral ideas or actions.

PSED — ELG: BUILDING
RELATIONSHIPS

Show sensitivity to their
own and to others” needs.

Relationships Education — By end of primary, pupils should know:

Families and the people who care for me

(R1) that families are important for children growing up because they can give love, security and stability

(R2) the characteristics of healthy family life, commitment to each other, including in times of difficulty, protection and care for children and other family members, the importance of spending
time together and sharing each other's lives

(R3] that others” families, either in school or in the wider world, sometimes look different from their family, but that they should respect those differences and know that other children’s families
are also characterised by love and care

(R4) that stable, caring relationships, which may be of different types, are at the heart of happy families, and are important for children's security as they grow up

(R5) that marriage represents a formal and legally recognised commitment of two people to each other which is intended to be lifelong

(R6) how to recognise if family relationships are making them feel unhappy or unsafe, and how to seek help or advice from others if needed.

Caring friendships

(R7) how important friendships are in making us feel happy and secure, and how people choose and make friends

(R8) the characteristics of friendships, including mutual respect, truthfulness, trustworthiness, loyalty, kindness, generosity, trust, sharing interests and experiences and support with problems and
difficulties

(R9]) that healthy friendships are positive and welcoming towards others, and do not make others feel lonely or excluded

(R10) that maost friendships have ups and downs, and that these can often be worked through so that the friendship is repaired or even strengthened, and that resorting to viclence is never right
(R11) how to recognise wheo to trust and whe not to trust, how to judge when a friendship is making them feel unhappy or uncomfortable, managing conflict, how to manage these situations and
how to seek help or advice from others, if needed.

Respectful relationships

(R12) the importance of respecting others, even when they are very different from them (for example, physically, in character, personality or backgrounds), or make different choices or have
different preferences or beliefs

(R13) practical steps they can take in a range of different contexts to improve or support respectful relationships

(R14) the conventions of courtesy and manners

(R1&) that in school and in wider society they can expect to be treated with respect by others, and that in turn they should show due respect to others, including those in positions of authority
(R17) about different types of bullying (including cyberbullying), the impact of bullying, responsibilities of bystanders {primarily reporting bullying to an adult) and how to get help

(R18) what a stereotype is, and how stereotypes can be unfair, negative or destructive

(R19) the importance of permission seeking and giving in relationships with friends, peers and adults.

Online relationships

(R20) that people sometimes behave differently online, including by pretending to be someone they are not

(R21) that the same principles apply to online relationships as to face-to-face relationships, including the importance of respect for others online including when we are anonymaous

(R22) the rules and principles for keeping safe online, how to recognise risks, harmful content and contact, and how to report them

(R23) how to critically consider their online friendships and sources of information including awareness of the risks associated with people they have never met.

Being safe

(R25) what sorts of boundaries are appropriate in friendships with peers and others (including in a digital context)

(R23) how to recognise and report feelings of being unsafe or feeling bad about any adult

(R30) how to ask for advice or help for themselves or others, and to keep trying until they are heard

(R31) how to report concerns or abuse, and the vocabulary and confidence needed to do so

(R32) where to get advice e.g. family, school and/or other sources.
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Physical Health and Well-Being — By end of primary, pupils should know:

Mental well-being

(H2] that there is a normal range of emotions (e.g. happiness, sadness, anger, fear, surprise, nernvousness) and scale of emotions that all humans experience in relation to different experiences and

situations

(H3) how to recognise and talk about their emotions, including having a varied vocabulary of words to use when talking about their own and others’ feelings
(H4) how to judge whether what they are feeling and how they are behaving is appropriate and proporticnate
(H7) isolation and leneliness can affect children and that it is very important for children to discuss their feelings with an adult and seek support
(H&) that bullying (including cyberbullying) has a negative and often lasting impact on mental well-being
(H9) where and how to seek support (including recognising the triggers for seeking support), including whom in school they should speak to if they are worried about their own or someone else’s
mental well-being or ability to control their emotions (including issues arising online).

Internet safety and harms

[H13) how to consider the effect of their online actions on others and know how to recognise and display respectful behaviour online and the importance of keeping personal information private

[H14) why social media, some computer games and online gaming, for example, are age restricted
[H15) that the internet can also be a negative place where online abuse, trolling, bullying and harassment can take place, which can have a negative impact on mental health
(H17) where and how to report concerns and get support with issues online.

Puzzle
overview
Celebrating

Diffarence

EYFS

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

In this Puzzle {unit), children
are encouraged to think
about things that they are
good at whilst understanding
that everyone is good at
different things.

They discuss being different
and how that makes
everyone spedal but also
recognise that we are the
same in some ways. The
children share their
experiences of their homes
and are asked to explain why
it is special to them. They
learn about friendship and
how to be a kind friend and
how to stand up for
themselves if someone says
or does something unkind to
them.

In this Puzzle {unit), the children
explore the similarities and
differences between pecple
and how these make us unique
and special. The children learn
what bullying is and what it
isn't. They talk about how it
might feel to be bullied and
wihen and who to ask for help.
The children discuss friendship,
how to make friends and that it
is OK to have differences/be
different from their friends. The
children also discuss being nice
to and lecking after other
children who might be being
bullied.

In this Puzzle {unit}, the children
learn about recognise gender
sterectypes, that boys and girls
can have differences and
similarities and that is OK. They
explore how children can be
bullied because they are
different, that this shouldn't
happen and how they can
support a classmate who is being
bullied. The children share
feelings associated with bullying
and how and where 1o get help.
They explors similarities and
differences and that it is OK for
friends to have differences
without it affecting their
friendship.

In this Puzzle {unit}, the children
learn about families, that they
are all different and that
sometimeas they fall out with
each other. The children
practise methods to calm
themselves down and discuss
the ‘Solve it together’
technique. The children revisit
the topic of bullying and discuss
being a witness (bystander);
they discover how a witness has
choices and how these choices
can affect the bullying that is
taking place. The children also
talk about using problem-
solving technigues in bullying
situations. They discuss name-
calling and practise choosing
not to use hurtful waords. They
also learn about giving and
receiving compliments and the
feelings associated with this.

In this Puzzle {unit}, the children
consider the concept of judging
people by their appearance, of
first impressions and of what
influences their thinking on
what is normal. They explore
more about bullying, induding
online bullying and what to do
if they suspect or know that itis
taking place. They discuss the
pressures of being a witness.
and why some peogle choose
to join in or choose to not tell
anyone about what they have
seen. The children share their
own unigueness and what is
special about themselves. They
talk about first impressions and
when their own first
impressions of someane have
changed.

In this Puzzle {unit}, the children
explore culture and cultural
differences. They link this to racism,
debating what it is and how to be
aware of their own feelings towards
people from different cultures. They
revisit the topic of bullying and
discuss rumour spreading and name-
calling. The children learn that there
gre direct and indirect ways of
bullying as well as ways to encourage
children to not using bullying
behaviours. The children consider
happiness regardless of material
wealth and respecting other people's
cultures.

In this Puzzle {unit), the children
discuss differences and similarities
and that, for some pecple, being
different is difficult. The children
learn about bullying and how
people can have power over others
in @ group. They discover strategies
for dealing with this as well as
wider bullying issues. The children
learn about people with disabilities
and look at specific examples of
disabled people who have amazing
lives and achievements.
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Know what being unique
means

Know the names of some
emotions such as happy, sad,
frightened, angry

Know why having friends is
important

Know some qualities of a
stive Friendshi

Know that they don't have to
be ‘the same as’ 1o be a friend

Know what being proud
means and that people can be
proud of different things

Know that people can be good
gt different things

Know that families can be
different

Know that people have
different homes and why they
are

important to them

Know different ways of
making friends

Know different ways to stand
up for myself

Know what bullying means

Know who to tell if they or
someane else is being bullied or
is feeling unhappy

Know that people are

unigue and that it is OK to

be different

Know skills to make friendships

Know that people have
differences and similarities

Know the difference between a

Know that sometimes people get
bullied because of difference

Know that friends can be different
and still be friends

Enow there are sterectypes about
boys and girls

Know where to get help if being
bullied

Know that it is OK net to conform
1o gender sterectypes

Know it is good to be yourself

Know the difference between
right and wrong and the role that
choice has to play in this

Know what it means to be a
witness o bullying and that a
waorse or better by what they do

Know that conflict is a normal
part of relationships

Know that some words are used
in hurtful ways and that this an
have consequences

Know why families are
important

Know that everybody's family is
different

Know that sometimes family
members don’t get along and
some reasons for this

Know that some forms of
bullying are harder to identify
&g tactical ignoring, cyber-
bullying

Know the reasons winy
witnesses sometimes join in
with bullying and don't tell
anyone

Know that sometimes people
make assumptions about a
person because of the way they
look or act

Know there are influences that
can affect how we judge a
PErson or sikuation

Know what to do if they think
bullying is or might be taking
place

Know that first impressions can
change

Know external forms of support in
regard to bullying e g Childline

Know that bullying can be direct and
indirect

Know what radsm is and wiy it is
unacceptable

Know what culture means

Know that differences in culture can
sometimes be 3 source of conflict

Know that rumaour-
spreading is a form of bullying cnline
and offline

Know how their life is different from
the lives of children in the developing
world

Know that people can hold power
over others
individually or in a group

Know that power can play a part in
a bullying or conflict situation

Know that there are different
perceptions of being normal’ and
where these might come from
Know that difference can be a

source of celebration as well as
‘conflict

Know that being different could
affect someong’s life

Know why some people choose to
bully others

Know that people with disabilities
«can lead amazing lives




Identify some ways they can
be different and the same as
others

Ildentify and use skills to sand
up for themselves

Identify feelings associated
with being proud

Identify things they are good
at

Be able to vocalise success for
themselves and about others
suCcesses

Recognise similarities and
differences between their
family and other families

Identify what is bullying and
what isn't

Understand how being bullied
might feel

Recognise ways in which they
are the same as their friends
and ways they are different

Know ways to help a person
wha is being bullied

|dentify emotions associated
with making a new friend

Verbalise some of the attributes
that make them unigue and

spedal

Explain how being bullied can
make someone feel

Know how to stand up for
themselves when they need to

Understand that everyone's
differences make them spedal
and unigue

Understand that boys and girls
can be similar in lots of ways and
thatis OK

Understand that boys and girls
can be different in lots of ways
and that is OK

Can choose to be kind to
someone who is being bullied

Recognise that they shouldn't
judge people berause they are
different

Use the "“Solve it together”
technigue o calm and resolve
conflicts with friends and farnily

Be able to ‘problem-solve’ a
bullying situation accessing
appropriate support if necessary
Be able to show appredation for

their families, parents and
carers

Empathise with people who are
bullied

Employ skills to support
someone whao is bullied

Be able to recognise, accept and
grve compliments

Recognise feelings associated
with receiving a compliment

Be comfortable with the way
they look

Try to accept peope for who
they are

Be nonjudgemental about
others who are different

Identify influences that have
made them think or feel
positively/negatively about a
situation

Identify feelings that a
bystander might feelina
bullying situation

Identify reasons why a
bystander might jein in with
bullying

Revisit the "Solve it together
technigue to practize conflict
and bullying scenarios

Identify their own unigueness

Identify when a first impression
they had was right or wreng

Appredate the value of happiness.
regardless of material wealth

ldentify their own culture and
different culiures within their dass
COTMMLINITY

Identify their own attitudes about
people from different faith and
aultural backgrounds

Develop respect for cultures different
from their own

Identify a range of strategies for
managing their own feelings in
bullying situations.

Identify some strategies to encourage
children who use bullying behaviours
to make other choices

Be able to support children who are
being bullied

Empathise with people who are
different and be aware of my own
Teelings towards them

Identify feelings assodated with
being excluded

Be able to recognise when
SOMEOn: is exerting power
svely in a relationshi

Be able to voalise their thoughts
and feelings about prejudice and
discrimination and why it happens

Use a range of strategies when
involved in a bullying situation or in
situations where difference is a
source of conflict

Identify different feelings of the
bully, bullied and bystanders in a
bullying scenario

Appreciate people for who they are

Show empathy
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Different, Special, Proud,
Friends, Kind, Same, Similar,
Happy, 3ad, Frightened,
Angry, Family

Similarity, Same as, Different
from, Difference, Bullying,
Bullying behaviour, Deliberate,
On purpose, Unfair, Included,
Bully, Bullied, Celebrations,
Special, Unigue

Bays, Girls, Similarities,
Assumptions, Shield, Sterectypes,
Spedial, Differences, Bully,
Purpose, Unkind, Feelings, Sad,
Lenely, Help, Stand up for, Male,
Female, Diversity, Fairness,
Kindness, Unique, Value

Loving, Caring, Safe, Connected,
Conflict, Solve It Together,
Solutions, Resolve, Witness,
Bystander, Bullying, Gay,
Feelings, Tell, Consequences,
Hurtful, Complimeant,

Character, Judgement,
Surprised, Different,
Appearance, Accept, Influence,
Opinion, Attitude, Secret,
Deliberate, On purpose,
Bystander, Witness, Problem-
solve, Cyber bullying, Text
message, Website, Troll,
Physical features, Impression,
Changed

Culture, Conflict, Similarity, Belong,
Culture Wheel, Racism, Colour, Race,
Discrimination, Ribbon, Rumour,
MName-calling, Racist, Homephebic,
Cyber bullying, Texting, Problem
solving, Indirect, Direct, Happiness,
Developing Werld, Celebration,
Artefacts, Display, Presentation

Male, Femnale, Biclogical sex,
Stereotype, Individuality, Diverse,
Different, Equality, Fairness,
Identity, Gender ldentity,
Transgender, Non-binary, Courage,
Fairness, Rights




Dreams and Goals Puzzle — Spring 1

EYFS

Year 1

Year 2

Year 3

Year 4

Year 5

Year

giving up and trying until they
have achieved their goal. The
children are encouraged to
think about jobs that thay
might like to have when they
are older and are taught to
associste what they learm now
with being able to have the
Jjob they want. They also talk
about achieving goals and the
feelings linksd to this.

owercaming difficulties when
they try. The children learm to
recognise the feelings
associzted with facing obstacles
to achieving their goak as wel
as when they achieve them.
They discuss partner working
and how to do this well.

discuss perseverance when they
find things difficult as well as
recognising their strengths asa
learnar. The children considar
groupwork and reflect on with
whom they work well and with
whom they don't. They also
reflact om sharing success with
othar people.

achieve success and discuss
what they can learn from these
stories. The children identify
their own drea nd
ambitions and disouss how it
will feel when they achieve
them. They discuss facing
learning challenges and identify
their own strategies for
overcoming these. The children
consider obstacles that might
stop them from achieving their
goals and how to overcome
thase. They reflect on their
progress and successes and
identify what they could do
better next time.

fegls when dreams don't come
true and how to cope
with/overcome feslings of
diszppointmant. The children
discuss making new plans and
s=tting new goals even if they
ve been disappointed. The
class explore growp work and
overcoming challengss
together. They reflact an their
successes and the feslings
associzted with owercoming a
challange

achieve them. They consider jobs
that people they know do, they look
at the fact that some jobs pay mors
money than others and reflect on
what types of jobs they might liks to
do when they are older. The children
look as the similzrities and
differences between themselves
{and their dreams and goals) and
someone from a different culture.

c
.E PSED Relationships Education — By end of primary, pupils should knowe:
H ELG —SELF-REGULATION Respectful relationships
g 3at and work towards simple [R12) the importance of respecting others, even when they are very different from them (for example, physiczlly, in character, personality or backgrounds), or make different choices or have different preferences or
goals, being able to wait for beliefs
E whzt they want and contral [R13) practical steps they can take in a range of different contexts to improve or support respectful relationships
= their immadizte impulsas [R14) the conventions of courtesy and manners
L] when appropriate. [R15) the importance of self-respect and how this links to their own happinass
m [R16) that in school and in wider society they can expect to be treated with respect by others, and that in turn they should show due respect to others, including those in positions of autherity {R17) about different
% Give focused atrention to types of bullying (including cyberbullying), the impact of bullying, responsibilities of bystanders (primarily reporting bullying to an adult] and how to gt help
what the teacher says, [R19) the importance of permission seeking and giving in relationships with friends, peers and adults.
ﬁ w responding appropriately Being safe
a E gven when engaged in [R30) how to ask for advice or help for themselves or others, and to keep trying until they are heard.
= activity, and show an ability to
-E g follow Ii'_';TI'-El':'l'IS imvalving Physical Health and Well-Being - By end of primary, pupils should know:
c zeveral ideas or actions. Mental well-being
.E g [H1) that mental well-being is 8 normal part of daily life, in the szame way as physical health
'E FSED [Hz) that there is & normal range of emations (e.g. happiness, sadness, anger, fear, surprise, nervousness} and scale of emotions that all humans experience in relation to different experiences and situations
— ELS: MANAGING SELF [H3) how to recognise and talk about their emotions, including having a varied vacabulary of words to use when talking about their own and others’ feslings
& Ee FC_‘anCEm oty new [H4) how to judge whether what they are feeling and how they are behaving is appropriate and proportionats
r activitizs and shaw [H7) isclztion and lonsliness can affect children and that it is very impartant for children to discuss their feelings with zn adult and seek support.
indzpendence, resilience and
[=] perseverance in the face of
= challengs
=] challeng
et
E FSED — ELG: BUILDING
v RELATIONSHIPS
Ll ‘work and play co-operatively
E and take turns with others.
Puzzle EYFS Year 1 Year 2 Year 3 Year 4 Year 5 Year 6
DHEWIE?J In this Puzzle, the children In this Puzzle, the children talk In this Puzzle, the children In this Puzzle, the children look | In this Puzzle, the children In this Puzzle, the children shars In this Puzzle, the children shars
Celehrailng consider challenges and facing | about setting simple gosls, how | explore setting realistic goals and | at examples of people who consider their hopes and their dreams and goals and how they | their own strengths and further
i up to them. They discuss not | to achieves them as well as hows they can achieve them. They | have cvercome challenges to draams. They discuss how it might need money to help them retching themselves by setting
Difference

zllznging and rezlistic goals

They discuss the lzarning steps
they will need to take 35 well as
tzlking abouwt how to stay
maotivated. The children reflzct on
warious global issuss and explore
places where people may be
suffering or living in difficult
situations; whilst deing this, they
reflect on their own emotions
linked to this learning. The children
alzo discover what they think their
classmates like and admire sbout
them, 25 well 25 working on giving
othars praise and compliments.

17




Tﬂm Knivw what a challenge is Knivw how to set simple goals: Enivw how to choose a realistic Knive that they are responsible | Know how to make a new plan Kniv about a range of jobs that are Knipws thieir oam leaming strengths
I £nal and think about how to for their own leaming and set new goals even if they camied out by people | know
know E‘HE Knows that it is important to . achiewe it hawve been disappointed
- Kniovw how to achieve a goal Eniv wihiat their dassmates like
{ ying Knivw what an obstade is and Kniv thie types of job they might ke | znd admire about them
- Kniow that it is i to hiovas ican hinder o do wiven are older
-RE? Know wiiat  goal is F— ; important _UHJ' Knovws how towork as part of a they
objectives which make achieving their perssee achievement successful group Know a variety of problems that the
are in bold) | row e e s=tgezisand ‘goals difficult and work out how Know that young people from world i fading
work towards them o overrome them Know how to recognise what Knovas how to take steps to know how to share in the different cultures may have different
working together well looks like overtome ohstades sunress of a group dreams and goals ) .
Ko which words are kind Know some ways in which they
Enivw when a goal has been ) ) could work with others to make the
Know some jobs that they achieved fnow '_""hat good group-working Knovw what dreams and know what their own hopas and | MW that they will nezd maney to world a better place
might like to do logks like amibitions are important to dreams ars ::E:::m i achieve some of their
when they are older Know how to work well with a ) know what the learning steps are
partner know how to share success with Know that hopes and dreams they need to take to achieve their
Ko that they must wark other people know about specific people who | gooe e know that different jobs pay mare goal

hard now in order to be able
to achieve the job they want
when they are older

kmow when they have
achigved 2 goal

¥now that tackling a challengs
can stretch their learming

have owercome difficult
chellznges to achieve success

know how they can best
overcome leaming challengss

Know what their own strengths
are 25 & learner

Kmow how to evaluate their own
learning progress and identify
how it can b2 better next time

kmow that reflecting on positive
and happy experiences can help
them to counteract
disappointment

kmow how to waork out the steps
they need to take to achisve a
goal

maney than others

Know that communicating with
someone from a different culture
m=aans that they can learn from them
and vice verss

Kmow ways that they can support
young people in their own culture
and abroad

Ko how to set realistic and
chzllznging goals
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Undersiand that challenges
@n be diffucult

Resifience
Recopnise some of the
feelings Enked to
|pErsEverance

Recopnise how kind words @n
encourage people

Talk about & time that they
kept on trying and achieved 3
goal

Ee ambitious

Feel proud

Celebrate success

Recognise things that they do

Explain hivw they learm best

Recognise their own feelings
when faced with a
challengefobstade

Recopnise how they feel when
they owercome a

challengefobstade

celebrate an achievemant with
3 friend

Can store feelings of success so
that they can be used in the
future

Recopnise how working with
others an be helpful

Be able to work effectively with a
partner

Be able to choose a partner with
whom they work well

Be able tn work as part of a group

EBe able 1o describe their own
achievements and the feelings
linked to this

ReCosgnise their own strengths as
3 learner

Recognizse how it feels to be part
of & growp that succeeds and
store this fesling

Can break down a goal into
small steps

Can manage feelings of
frustration linked to fading
obstades

Imagine how it will feel when
they achieve their
dreamfamibition

Recognize ather people’s
achigvements in cvercoming
difficufties

Recognise how other people
can help themn to achieve their

goals

Can share their success with
others

Can store feelings of success (in
their internal treasure chest) to
be used at another time

Have a positive attitude

Can identify the feeling of
disappointment

Be able to cope with
disappointment

Can identify what resiience is
Can identify & time when thay

have felt disappointed

Can talk about their hopes and
dreams and the feelings
associated with these

Help others to cope with
disappointment

Enjoy being part of 3 group
chzllenze

Can share their success with
others

Can store feelings of success (in
their internal treasurs chest) to
be used at anather time

Verbalise what they would like their
life to be like when they are growm up

Appredate the contributions made
Iy people in different jobs

Reflect on the differences bebwesn
tiedr own leaming goals and those of
someone from a different cultune

Appredate the differences between
themsalves and someone from a
different culture

Understand why they are motivated
to make 3 positive contribution to
supporting others

Appreciate the cpportunities leaming
and education can give them

Understand wiy it i important to
stretch the boundaries of their
ourrent leaming

Be able to give praise and
compliments to other people when
they recognise that person’s
achievements

Empathise with people wiho are
suffering or living in difficult
P

Set success criteria so that they
know when they have achieved
their goal

Recognize the emotions they
=xperience when they consider
people in the world who are
suffering or living in difficult
Circumstances
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Dreamn, Goal, Challenge, Job,
Ambition, Perseverance,
Achievement, Happy, Kind,
Encourage

Proud, Success, Treasure, Coins,
Learning, Stepping-stones,
Process, Warking together,
Team work, Celebrate,
Learning, stretchy, challenge,
Feelings, Obstadle, Overcoms,
Achieve

reslistic, Achizvement, Gosl,
strength, Persevere, Difficult,
Easy, Learning Together, Partner,
Product

perseverance, Challenges,
Success, Obstacles, Dreams,
Goals, ambitions, Future,
Aspirations, Garden, Decorate,
Enterprizs, Design, Co-
operation, Strengths,
Mativated, Enthusiastic,
Excitzd, Efficiznt, Responsibles,
Frustration, ‘Solve It Togethar!
Technigue, solutions, Review,
Learning, Evaluate

Hope, Detsrmination,
Resilience, Positive attitude,
Diszppointment, Fears, Hurts,
Positive experiences, Plans,
cope, Help, self-belisf,
Motivation, Commitment,
Enterprizs

Feeling, Money, Grown Up, Adult,
Lifestyle, Jok, Career, Profession,
Mansy, Salary, Contribution, Society,
Dietermination, Mativation, Culturs,
Country, Sponsarship,
Communication, Support, Rallying,
Team Work, Co-operation,
Difference

Learning, Stretch, Personal,
Rezlistic, Unrealistic, Success,
Criteriz, Learning steps, Globsl
issue, Suffering, Concern, Hardship,
sponsorship, Empathy, Motivation,
admire, Respect, Praise,
compliment, Contribution,
Recognition




Healthy Me Puzzle — Spring 2

DfE Statutory Relationships & Health Education outcomes

EYFS

Year 1 Year 2 Year 3 Year 4 Year5 Year 6

PSED -

ELG: SELF-REGULATION

Give focused attention 1o
what the tzacher says,
responding appropriately
sven when engaged in
actiwity, and show an ability to
follow instructions invohing
several ideas or actions.

F5ED

ELG: MAMNAGING SELF
Manage their own basic
hiygiens and personal needs,
including drassing, going to
the toilet and understanding
the importance of healthy
food choices.

Relationships Education — By end of primary, pupils should know:

Caring friendships

[R7) how important friendships are in making us feel happy and secure, and how people choose and make friznds

[Ra) the characteristics of friendships, incleding mutual respect, truthfulness, trustworthiness, loyalty, kindness, generosity, trust, sharing interests and experiences and support with problems and difficulties
[RA) that healthy friendships are positive and welcoming towards others, and do not make others feel lonely or excluded

[R10] that most friendships have ups and downs, and that these can often be worked through so that the frisndship is repaired or even strengthened, and that resorting to violence is never right
[R11) how to recognise who to trust and who not to trust, how to judge when a friendship is making them feel unhappy or uncomfortable, managing conflict, how te manage these situations and how to seek help ar
advice from others, if needed.

Respectful relationships

[R12) the importance of respecting others, even when they are very different from them (for example, physically, in character, personzlity or beckgrounds), or make different choices or have different preferences or
beliefs

[R13) practical steps they can take in 2 range of different contexts to improve or support respectful relationships

[R14) the conventions of courtesy and manners

[R15) the importance of self-respect and how this links to their own happiness

[R15) that in school and in wider society they can expect to be treated with respect by others, and that in turn they should show due respect to others, including those in positions of authority
[R19) the importance of permission seeking and giving in relationships with friends, peers and adults.

Online relationships

[R20) that people sometimes behave differently anling, including by pretending to be someone they are not

[R21) that the same principles 2pply to online relationships as to face-to-face relationships, including the importance of respect for others online including when we are anonymous

[R22) the rules and principles for keeping safe onling, how to recognise risks, harmful content and contact, and how to report them

[R23) how to critically consider their online friendships and sources of information induding awareness of the risks associated with people they have never mat

[R24) how information and datz is shared and used online.

Being safe

[R25) what sorts of boundaries are appropriate in friendships with peers and others (incleding in a digital context)

[R26) about the concept of privacy and the implications of it for both children and adults; including that it is not always right to keep secrets if they relate to being safe

[R27) that =ach perzon's body belongs to them, and the differences between approprizte and inappropriate or unsafe physical, and other, contact

(r28) how to respond safely and appropriately to adults they may encownter (in all contexts, including onling) whom they do not know

[R29) how to recognise and report feelings of being unsafe or feeling bad about any adult

[R30) how to ask for advice or help for themselves or others, and to keep trying until they are heard

[R31) how to report concerns or abuss, and the vecabulary and confidence needed to do so

[R32) where to get advice e.g- family, school and/or other sources.

Physical Health and Well-Being — By end of primary, pupils should know:

Mental well-being

[H1) that mental well-being is & normal part of daily life, in the zame way as physical health

[H2) that there is 2 normal rangs of emotions (e.2- happiness, sadness, anger, fear, surprise, nervousness| and scale of emotions that all humans experizsnce in relation to different experiences and situations
{HZ) how to recognise and talk abouwt their emotions, including having a waried viocabulary of words to uss when talking about their own and others’ feslings

[H4) how to judgs whether what they are fieeling and how they are behaving is appropriate and proportionats

[H5) the bensfits of physical exercise, time outdoors, community participation, voluntary and service-based activity on mental well-being and happinass

[H&) simple self-care technigues, indluding the impartance of rest, time spent with friends and family and the benefits of hobbies and interests

[H7) izolation and loneliness can affect children and that it is wery important for children o discuss their feelings with an adult and seek support

[HE] that bullying {including cyberbullying) has a negative and often lasting impact an mental well-being

[Ho) whare and how to seek support (incleding recognising the triggers for seeking support), including whom in schoaol they should speak to if they are worried about their own or someone else's mental well-being or
ability to control their emotions (including issues arising onling)

[H10] it is commion for people to experience mental ill health. For many people who do, the problems can be resolved if the right support is made available, especially if accessed early enough.

Internet safety and harms

[H11) that for most people the internet is an integral part of life and has many benefits

[H12) about the benefits of rationing time spent online, the risks of excessive time spent on electronic devices and the impact of positive and negative content anline on their own and others’ mental and physical
well-b=ing

[H17) where and how to report concems and get support with issues online.

Physical health and fitness

[H18) the characteristics and mental and physical benefits of an active lifestyle

[H19) the importance of building regular exercise inta daily and weekly routines and how to achieve this; for example, walking or cycling to school, 3 daily active mile or other forms of regular, vigorous exercise
[Hz20) the risks associated with an inactive [ifestyle (including obesity)

[H21) how and when to seek support including which adults to speak to in school if they are worried about their health.




Healthy eating

{H22) what constitutes a healthy diet {incleding understanding calories and other nutritional content]

{H23) the principles of planning and preparing & range of healthy meaks

{H24) the characteristics of 3 poor diet and risks associated with unhealthy eating (including, for example, abesity and tooth decay) and other behaviours {e.g. the impact of alcohol on diet or health).

Drugs, alcohol

{Hz5) the facts about legal and illegal harmiul substances and associzted risks, induding smoking, alcohol use and drug-taking,.

Health and prevention

{HZ6) how to recognise early signs of physical illness, such as weight losz, or unexplained changes to the body
{H2E) the importance of sufficient good quality sleep for good health and that a lack of slesp can affect weight, mood and akility to learn

{H30) about personal hygiene and germs including bacteria, viruses, how they are spread and treated, and the importance of handwashing

{H31) the facts and science relating to allergies, immunisation and vaccingtion.

Basic first aid

{H3Z) how to make a clear and efficient call to emergency services if necessany
{H33) concepts of basic first-zid, for example dealing with commoan injuries, including head injuries.

Puzzle
overview
Healthy Me

EYFS

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

In this Puzzle, children learn
about their bodies: the
namas of some key parts as
well as how to stay healthy.
They talk about food and
that some foods are
heslthier than others. Thay
discuss the importance of
sl==p and what they can do
to help themselves g2t to
sle=p. They talk about hand
wiashing and why it is
important. The class also
discuss ‘stranger danger’ and
what they should da if
approached by someone
they don't know.

In this Puzzle, the children lzarn
about healthy and l2ss healthy
choices and how these choices
make them feel. They explors
about hiygiene, keeping
themselves cl2an and that
germs can make you umwell.
The children learn abouwt road
zafety, and about people who
can help them to stay safe.

In this Puzzle, the children lzarn
about healthy food; they talk
about having a healthy
relationship with food and
making healthy choices. The
children consider what makes
them feel relaxed and stresssd.
They lzarn about medicines, how
they work and how to use them
zafely. The children make hzalthy
snacks and discuss why they are
good for their bodies.

In this Puzzle, the children learn
about the importancs of
exercise and how it helps your
body to stay healthy. They also
learn about their heart and
lungs, what they do and how
they are very important. The
children discover facts about
calories, fat and sugar; they
discuss what =ach of these ars
and how the amount they
consume can affect their
heslth. The children learn about
different types of drugs, the
ones you take to make you
better, a5 well a5 other drugs.
The children consider things,
places and people that ars
dangerous and link this to
strategias for keeping
themselves safe.

In this Puzzle, the children look
at the frisndship groups that
they are part of, how they are
formad, how they hawe lzaders
and filloweers and what role
they play. The children reflect
on their friendships, how
different peopls make them
fezl and which friends they
walus the mast. The children
alzo learn about smoking and
its effects on health; they do
the same with alcehol and then
look at the reasons why peopls
might drink or smaoke. Finally,
they learn sbout pesr prassurs
and how to deal with it
succassfulby.

In this Puzzle, the children
inwestigate the risks associsted with
smaoking and how it affects the lungs,
liver and heart. Likewise, they learn
about the risks associated with
alcohol misusse. They ars taught 2
range of basic first aid and
emargency procedures (including the
recovery position) and l2arn how to
contact the emergency services
when needed. The children
inwestigate how body types are
portrayed in the media, social media
and celebrity culturs. They also leamn
about eating disorders and people's
relationships with food and how this
can be linked to n2gative body image
pressures.

In this Puzzle, the children discuss
taking responsibility for their own
physical and emational health and
the choices linked to this. They
learn about different types of drugs
and the effects these can have on
people’s bodies. The children leam
about exploitation 2= well a3 gang
culture and the associated risks
therin. They zlsa lzarn about
menital health/fliness and that
people hawe different attitudes
towards this. They learn to
recognise the triggers for and
fezlings of being stressed and that
thers are strategies they can uss
when they are feeling stressed.
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Taught
knowledge

(Key
objectives
are in bold)

Enow how to say no to
SITAangers

know that they need to
=xgrrize to keep healthy

Know how to help themsehes
goto sleep and that sleep is
good for them

kmow what to do if they get
lost

Knivw the difference between
being healthy and unhealtiny

Know some ways to keep
healthy

Kniow how to make healtiny
lifestyle choices

know that medidines can help
them if they feel poarly

Knivw how to keep safe when
orossing the road

¥kmow how to keep themsehes
clezan and heslthy

kmow that germs causs
diseaza/illness

know about people who can
keep them safe

Know what their body nesds to
stay healthy

Know what relaced means

Kniow wity healtiny snacks are
good fior their bodies
bodies energy

Know that it is important to use
medicines safely

¥mow what makes thern feel
relaed /stressed

Know how medicdines work in
their bodies

Know how to make some healthy
znacks

Knivw how exercise affects their
bodies

Know that the amount of
celories, fat and sugar that they
put inta their bodies will affect
their health

Knivw that there are different
types of drugs

Enivs that there are things,
places and people that @n be
dangerous

Knivw when something feels
safe or unsafe

Ko wihy their hearts and
lungs are such important organs

¥now a rangs of strategies to
keep themsshves safe

Know that their bodies are
complex and need taking care of

Knivw that there are leaders and
Tollowers in groups

Enivw thee facts about smolking
and its effects on health

Enivw thee facts about alcohol
and its effects on health,
particularty the Fver

Know ways to resist when
people are putting pressure on
them

Know whiat they think is right
and wrong

know how different friendship
groups are formed and how
they fit into them

know which friends they value
most

know that they can take on
different roles according to the
situation

know some of the reasons some
people start to smoke

know some of the reasons some
people drink alochol

Knivw basic emergency procedures,

know the health rizsks of smoking

kmow how smoking tobacco affects
the lungs, liver and heart

Knoe how to get help in emergency
I

Knivws that the media, sodal media
and celebrity culiure
promotes ceriain body types

Know the different roles food can
play in people’s lwes and know that
people an develop eating
problems;/disorders related to body
image pressure

Know some of the risks linked to
misusing alcohol, induding antisocial

behaviowr

¥kmow what makes 3 heslthy lifestyle

Knvw how to take responsibility for
theeir owm health

Knivw what it means to be

Enivw how to make choices that
benefit their own health and well-
being

kmow about different types of drugs
and their usas

Kkmow how these different types of
drugs can affect people’s bodies,
ezpecizlly their liver and heart

¥now that stress can be triggered
by @ ramge of things

know that being stressed can causs
drug and akcohod misuse

Kniow that some people @n be
exploited and made to do things
that are against the law

Knivw wity some people join gangs
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Can explain what they nead to
do to stay haaltiy
Recognise how exercise makes
them fieel

Can give examples of healthy
food

Can explain what to do if a
stranger approaches them

Can explain how they might
fes! if they don't get enough
desp

Recognize how different foods
can make them feel

Heslthy, Exercise, Head,
Shoulders, Knees, Toes, Sleep,
Wash, Clean, Stranger, Scare

Keep themsehes safe

Recopnise how being healthy
Ihelps them to feal happy

Recognise ways to look after
themsshees if they feel poorly

Recopnise when they fieel
frightened and know how to ask
Tor help

Feel good about themselves
wihen they maks healthy
choices

reslise that they are special

Unhealthy, Balanced, Exercize,
Sl=ep, Choices, Clean, Body
parts, Keeping clean, Tailetry
ftems (2.g. toothbrush,
shampoo, soap), Hygienic, safe
Medicines, 5afe, Safety, Green
Cross Code, Eyes, Ears, Look,
Listen, Wait

Fead positive alout caning for
their bodies and keeping it
healtiy

Have a healthy relationship with
food

Desire to make healthy lifestyle
choices

Identify when a feeling is wesk
and when 3 fiesling is strong

Express how it fesls to share
healthy food with their friends

Healthy choices, Lifestyle,
Maotivation, Relax, Relaxation,
Tenss, Calm, Dangerous,
Medicinas, Body, Balanced diet,
Portion, Progortion, Energy, Fusl,
Nutritious

Respect their own bodies and
appredate what they do

Can take responsibility for
keeping themselves and others
safe

identify how they feel about
drugs

Can express how being andous
or scared feels

Able to z21 themselves 3 fitness
chzllenze

Recognize what it fesls like to
make & heslthy chaice

Qygen, Calories/kilojoulss,
Heartbeat, Lungs, Heart,
Fitness, Lebels, Sugar, Fat,
Saturated fat, Healthy, Drugs,
Attitude, Anxious, Scared,
strategy, Advice, Harmful, Risk,
Feslings, Complex, Appreciate,
Buody, Choice

Can identify the feelings that:
they hawe alout their friends
and different friendship groups

Recopnise negative feelings in
|pEET PressuUre Situations

can identify the feelings of
anxiety and fear assodated with
|PEET pressure

Can tap into their inner strength
and know-hovw to be assertive

Recognise how different people
and groups they interact with
impact on them

Identify which people they meost
want to be friends with

Friendship, Emotions,
Relationships, Friendship
groups, Velue, Rales, Leader,
Follower, Assertive, Agres,
Diszgree, Smoking, Pressure,
Peers, Guilt, Advice, Alcohol,
Liver, Disease, anxiaty, Fear,
Belisve, Assertive, Opinion,
Right, Wrong

Respect and value their own bodies

can reflect on their own body imagze
and know how important it is that
this is positive

|pressure:

Can identify ways to keep themsalees
3lm in an emergency

Can make informed decisions about
whether or not they chooss to smoke
when they ars alder

can make informed decisions about
whether they choose to drink alcohol
when they are older

Arcept and respect themselves for
who they are

Be motivated to keep themselves
healthy and happy

Choices, Heslthy behaviour,
Unhealthy behaviour, Infformed
decision, Pressure, Mediz, Influence,
Emargsncy, Procedurs, Recovery
position, Level-headed, Body image,
Media, social media, Celebrity,
altersd, self-respect, Comparison,
Eating problem, Eating disorder,
Respect, Debate, Opinion, Fact,
Maotivation

Are motivated to e for their own
physical and emotional health

Suppest sirategies someons could
use to avoid being pressured
Can use different strategies to
manage stress and pressure

Are maotivated to find ways to be
happy and cope with life's
situgtions without using drugs

Identify ways that someone whi is
being exploited could help
themsehes

Recognize that people have
different attitudes towards mentsl
heslthfillness

Responsibility, Immunisation,
Prevention, Drugs, Effects,
Prascribed, Unrastricted, Owver-the-
counter, Restrictad, Hlegal, violatile
substances, ‘Legal highs', Exploited,
wulnerakle, Criminal, Gangs,
Pressure, Stretegies, Reputation,
anti-social behaviour, Crime,
Mentsl haalth, Emotional health,
Mental illness, Symptoms, Stress,
Triggers, Strategies, Managing
stress, Pressure




Relationships Puzzle — Summer 1

DfE Statutory Relationships & Health Education outcomes

EYFS

Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

FEED — ELG
SELF-REGULATION

show an understanding of
their own feelings and those
of athers, and begin 1o
regulate their behaviour
accordingly.

Give focused attention to
what the tzacher says,
responding appropriately
=ven when engaged in
activity, and show an ability
to follow instructions
inwolving severzl ideas or
actions.

FSED — ELG: BLILDING
RELATIONSHIPE

Form positive attachments
to adults and friendships
with peers.

Relationships Education — By end of primary, pupils should know:

Families and the people who care for me

{R1) that families ars important for children growing up because they can give love, security and stability

{R2] the characteristics of healthy family life, commitment to each other, including in times of difficulty, protection and care for children and other family members, the importance of spending time together and
sharing each other's lives

(R3] that athers’ families, either in school or in the wider world, sometimes ook different from their family, but that they should respact those differences and know that other children's families are also
characterized by love and care

(ra) that stable, caring relationships, which may be of different types, are at the heart of happy families, and are important for children’s security as they grow up

(R3] that marriage represents a formal and legally recognised commitment of two people to each other which is intended to be lifelong

{RE) how to recognis2 if family relationships are making them feel unhappy or unsafe, and how to seek help or advice from others if needed.

caring friendships

{R7) how important friendships are in making us feel happy and secure, and how people choose and make friznds

{Ra) the characteristics of frizndships, incleding mutual respect, truthfulness, trustworthiness, loyalty, kindness, generosity, trust, sharing interests and experiences and support with problems and difficulties
{Ro) that healthy friendships are positive and welcoming towards others, and do not make others feel lonely or excluded

{R10) that most friendships have ups and downs, and that these can often be worked through so that the friendship is repaired or even strengthened, and that resorting to violence is never right

{R11) how to recognise who to trust and who not to trest, how to judge when a friendship is making them feel unhappy or uncomfortable, managing conflict, how to manage these situations and how to s=ek help ar
advice from others, if needed.

Respectful relationships

{R12) the importance of respecting others, even when they are very differant from them (for example, physically, in character, personality or backgrounds), or make different choices or have different preferences or
belisfs

{R13) practical steps they can take in 2 range of different contexts to improve or support respectful relationships

{R14] the conventions of courtesy and manners

{R15] the importance of self-respect and how this links to their own happiness

{R1a) that in school and in wider society they can expect to be treated with respect by others, and that in turn they should show due respect to others, including those in positions of authority

{R17] about different types of bullying (including cyberbullying), the impact of bullying, responsibilities of bystanders (primarily reporting bullying to an adult] and how to get help

{R18) what 3 stereotyp= is, and how stereotypes can be unfair, negative or destructive

{R18] the importance of permission-seeking and giving in relationships with friends, peers and adults.

Online relationships

{R20) that people sometimes behave differently onling, induding by pretending to be someone they are not

{R21) that the same principles apply to online relationships as to face-to-face relationships, including the importance of respect for others online induding when we are anonymaous

{R22) the rules and principles for keeping safe online, how to recognise risks, harmful content and contact, and how to report them

{R23) how to critically consider their online frisndships and sources of information induding awareness of the risks associated with people they have never meat

{R24) how information and data is shared and used online.

Being safe

{R25) what sorts of boundaries are appropriate in friiendships with peers and others (including in a digital contast)

{R26) about the concept of privacy and the implications of it for both children and adults; including that it is not always right to keep seorets if they relate to being safe

{R27) that =ach person's body belongs to them, and the differences between approprizte and inappropriate or unsafe physical, and other, contact

{r28) how to respond safely and appropriately to adults they may encounter (in all contexts, including online) whom they do not know

{R28) how to recognise and report feelings of being unsafe or feeling bad about any adult

{R30] how to ask for advice or help for themsehwes or others, and to keep trying until they are heard

{R31) how to report concerns or abuss, and the vocabulary and confidence needed to do so

{R32) where to get advice e.g. family, school and/for other sources.
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Physical Health and well-Being — By end of primary, pupils should know:

nental well-being

{H1) that mental well-being is 8 normal part of daily life, in the zame way as physical health
{HZ] that there is 2 normal range of emotions (e.g. happiness, sadness, anger, fear, surprise, nervousness) and scale of emotions that all humans experiznce in relation to different experiences and situations
{H3) how to recognise and talk about their emotions, including having a waried vocabulary of words to uss when talking about their own and others' feelings
{4 how to judge whether what they are feeling and how they are behaving is appropriate and proportionate
{HE) the bensfits of physical exercise, time ocutdoors, community participation, voluntary and service-bazad activity on mental well-being and happinass
{HE] simple self-care technigues, including the importance of rest, time spent with friends and family and the benefits of hobbies and interests

{H7) isolation and loneliness can affect children and that it is very important for children to discuss their feelings with an adult and seek support

{HE] that bullying {including cyberbullying) has a negative and often lasting impact on mental well-being

{HE) where and how to s2ek support {including recognising the triggers fior seeking support), including whom in school they should speak to if they are worried abouwt their own or someone else's mental well-being or
ability to control their emotions (including isswes arising onling)
{H10) it is common for people to experisnce mental ill health. For many peoplz who do, the problems can be resolved if the right support is made available, especially if accessed early enough.

Internet safety and harms

{H11) that for most people the internet is an integral part of life and has many bensfits
{H1z) about the benefits of rationing time spent online, the risks of excessive time spant on electronic devices and the impact of positive and negative content online on their own and others’ mental and physical

well-b=ing

{H13) how to consider the effect of their online actions on others and know how to recognise and display respectful behaviour online and the importance of keeping personal information private
[Hi4) why social madia, some computer games and online gaming, for example, are age restricted
{H15) that the internet can also be a negative place where online abuse, trolling, bullying and harassment can take place, which can have 3 negative impact on mentzl heakth
{Hi6) how to be a discerning consumer of information online including understanding that information, incleding that from s=arch engines, is ranked, selected and targeted
{H17) where and how to report concemns and get support with issues anline.

Physical health and fitness

{H1g) the characteristics and mental and physical benefits of an active lifestyle
{H21) how and when to s2ek support including which adults to speak to in school if they are worried about their health.

Puzzle
Overview
Relationships

EYFS

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Children are introduced to
the key relationships in
their lives. They leam
about families and the
differsnt roles peopls can
have in a family. They
zxplore the friendships
they hawe and what makes
3 good friend. They are
introduwced to simple
strategies they can uss to
mend friendships. The
children also practize
Jigsaw's Calm Me and how
they can uss this whan
feeling upset or angry.

<Children's breadth of
relationships is widensd to
include peoplz they may find in
their school community. They
consider their own significant
relationships (family, friznds
and school community) and
why these are special and
important. &s part of the
leszons on healthy 2nd safie
relationships, children learn
that touch can be used in kind
and unkind ways. This supports
later work on safeguarding.
Pupils also consider their own
personal attributes as a friend,
family member and as part af 2
community, and are
=ncouraged to celebrate these.

Learning gbout family
relationships widens to include
roles and responsibilitizs in 3
family and the importance of co-
operation, appreciation and trust.
Friendships are also revisited
with a foous on falling out and
mending friendships. This
becomes more formaliz=d and
the children learm and practise
two different strategies for
conflict resclution {Solve it
together and Mending
Friendships). Children considar
the importance of trustin
relationships and what this feels
like. They alsz lear sbout two
types of secret, and why "worry
zecrets’ should shvays be shared
with a trustad adult. Children
reflact upon differsnt types of
physical contact in relationships,
which are acceptable and which
ones are not. They practiss
strategies for being assertive
when someone is hurting them or
being unkind. The children akso
leam about people who can help

In this Puzzle, children revisit
family relationships and identify
the different expectations and
roles that exist within the
family home. They identify why
sterectypes can b= unfair and
may not be accurate, &.g. Mum
is the carer, Dad goes to work.
They alzo laok at carsers and
whiy stereotypes can be unfair
in this context. They learn that
families should be founded on
lowe, respect, appreciation,
trust and co-operation. Children
are reminded about the Solve it
together technigue for
negotiating conflict situations
and the concept of 3 win-win
outcome is intraduced.

anline relationships through
gaming and apps are explorsd
and children are introduced to
some rules for staying safe
onling. Children alsa learn that
they are part of a global
community and they are
connected to others they don't
know in many ways, .8
through global trade. They

Learning in this year group
starts focussing on the
emotionzl aspects of
relationships and friendships.
with thiz in mind, children
explore jezlousy and loss!
bereavement. They identify the
emotions associated with these
relationship changss, the
possible reasons for the change
and strategies for coping with
the change. The children lzarn
that change is 3 natural in
relationships and they will
experience [or may have
already experienced) some of
thase changzs. Children revisit
skills of negotiation particularly
to help manage a changs ina
relationship. They slso learn
that sometimas it is better if
relationships end, especially if
they are causing negative
feelings or they are unsafs.
Childran are taught that
relationship endings can be
amicable.

Children l2arn about the importance
of self-estzem and ways this can be
boosted. This iz important in an
online context as well as offling, as
mental heslth can be damaged by
sxcessive comparison with others.
This leads onto & series of lessons
that allow the children to investigate
and reflect upon & variety of positive
and negative anling/social media
contexts including gaming and sacizl
networking. They learn about age-
limits and also age-appropristeness.
within thess lessons, children are
taught the SMARRT internet safety
rules and they apply thess in
different situations. Risk, pressure
and influences are revisited with a
forus on the physical and ematicnal
aspects of identifying when
something onling or in social media
fesls uncomfortable or unsafe.
Childran are taught about grooming
and how pecple onling can pretend
to be whasver they want. Rights,
responsibilities and respect are
revisited with an angle on technology
use, Screen time is also discussed
and children find ways to reduce
their own screen time. This Puzzle

In this Puzzle, the children lzarn
more about mental heslth and how
to take care of thair own mentzl
well-b=ing. They sxplore the gnsf
cycle and its various stages, and
discuss the different causes of grief
and loss. The children learn about
people wha can try to control them
or have power over them. They
imvestigate online safety, lzarning
how to judge if something is safe
and halpful, as well as talking shout
communicating with friends and
family in 3 positive and safe way.




them if they are worried or investigate the wants and aims to help children to be more
scared. needs of other children who are discerning when viewing anything
less fortunate and compars online or on secial media.
these with their own. Children's
universal rights are also
revisited.
Taught Knivw what a family is Kniow that everyone’s family is Enivw that there are lots of forms | Know that different family Knivw some reasons wiy people | Know that there are rights and Kniovw that it is important to take
different of physical contact within a family | members cmy out different feal jealousy responsibilities in an online care of their own mental health
kIHIWIEdE'E Know that different people roles or have different ‘community or socal network
in = family have differant Know that families are founded | Know how to stay stop if responsibilities within the family | know that boss is a normal part Know ways that they can take care
(Key responsibiliies (jobs] on belonging. love and care someone is hurting them of relationships Know that there are rights and of their own mental health
.. Knovw some of the skills of responsibilities when playing a game
objectives | wow some of the Knws that pirysical contact can | oW there are good secretsand | friendship, e £ taking turns, Know that negative feslings are | online Knoow the stag=s of grief and that
are in bold) | cemcErsbo ottty | be ysed a5 a greeting wormy secrets and why itis being 2 good listener a normal part of loss there are different types of loss
and safe friendships Tmporiant o share oy secrets . Knovw that too much soreen time isn't | that cuse people to grieve
- Kngw how to make a friend Knivw some strategies for Know that sometimes it is heattivy
Knves all out Kniowi whiat trust is keeping themselves safe online | petter for a Know that sometimes people can
Knovw wiho to ask for help in the i o friendship/redationship to end if | know how to stay safe when using try to gain power or control tham
schiool community Enow that everyone's family is le_ﬂwtﬂleraﬂd children | 4 i @using negative feslings or tachnology to communicate with
mmm mend 2 different have rights (UNCRC) is unsafe friends Know soma of the dangers of baing
know that there are bots of . i ‘onling’
oo i wordecan | ST pesttamives | DSOS SSRGSy rie | Koow et peroraty e s o
never be taken badk and n love and to-operation always the carer. Ded always amaging ta relanonships B " ~ _ = i " Know how to use technology safiely
Know the characteristics of ¥ ' =Y qualities and attributes ithaly i i
tihey @n hurt Eoes to work etc and positively to communicate with

Ko howe to use Jigsaw's
Calm Mz to help when
fesling angry

KW SOme reasons why
others get angry

healthy and safe friends

know about the different
people in the school community
and how they help

Kmow some reasons why friends
have conflicts

kmow that friendships have ups
and downs and sometimes
changs with time

Know how to use the Mending
Friendships or Sohe it together
problem-sohing methods

know how some of the actions
and work of people around the
wiorld help and influence my life

Know the lives of children
around the world can be
different from their own

Know that memaories can
support us when we lose a
special person or animal

Know that belenging to an online
community can have positive and
NEgative CoNsegUENCEs

their friends and family
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Can identify what jobs they
do in their family and thosa
camied out by
parents/aEers and shlings
Can suggest ways to make a
friend or help someone who
is lonehy

Can use different ways to
mend a friendship

Can recognise what being
angry feels like

Can use Calm Me when
angry of upsst

Family, Joks, Relztionship,

Can express how it fieels to be
part of a family and to cre for
Tamily memibers

Can =3y what being a pood
friend means

Can identify forms of physical
contact they prefer

Can =3y no when they receive a
touch they don't ke

Can show skills of friendship

Can praiss themsehes and
others

Can recognise some of their
personal gualities

Can say why they appreciate a
specizl relationship

Belong, 5ame, Differant,

Can identify the different roles
and responsibilities in their family

Can recognise the value that
families can bring

Can recognise and talk about the
types of physical contact that is
amrepiable or unacceptable

can identify the negative feelings
assodated with keeping a wormy
secret

Can identify wio they trust in
Can use positive problem-solving
technigues (Mending Friendships

or Solve it together) to resolve 2
friendship conflict

Can identify the feclings
associated with trust

Can give and receive compliments
Can say who they would go 1o for

help if they were warried or
scared

Similarities, Special, Important,

Can identify the responsibilities
they have within their family

Enow how to access help if they
are concemed about amything
on social media or the ntermet:

Can empathize with people
from other countries who may
not have afair job orare less
fortunate

understand that they are
connected to the global
community im many different
WaYS

Can use solve it together in 2
conflict scenario and find 3 win-
win outcome

Can identify similarities in
children's rights around the
world

Can identify their own wanits
and nesds and how these may
be similar or different from

Men, Women, Unisex, kale,

Can identify feelings and
emotions that accompany
Jealousy

Can sUSESst positive strategies
for managing jealousy

Can identify people who are
special to them and express why

can identify the feelings and
‘emotions that accompany loss

Can supgest sirategies for
managing loss

Can tell you about someons
they no longer see

Can suggest ways to manage
relationship changes induding
e to nepotiate:

relationship, Closs, l2alousy,

Can suggsst strategies for building
zelf-asteem of themsslves and others

Can suggsst strategies for staying
zafe onling/ socizl media

Can =3y how to report unsafe
onlinesodal network activity

Can identify when an online game is
safe or unsafe

Can sUgE=st ways to monitor and
reduce scraen time

Can suggest sirategies for managing
unhelpful pressures online or in sodal
nebworks

Personal attributes, Qualities,

Recopnise that people @n pet
problems with their mental health
and that it is nothing to be
ashamed of

Can help themselves and others
when worried about 3 mental

health problem

recognize when they are fesling
grief and have strategias to manages
them

Demonstrate ways they could stand
up for themselves and their friends
in situations where others are
trying to gain power or controd

Can resist pressure to oo something

online that might hurt themsshees
or others

Can take responsibility for their
‘oam safety and well-being

mental health, Ashamed, stizma,
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Friend, Lonely, Argue, Fall-

out, Words, Feelings, angry,
Upset, Calm me, Breathing

Friendship, Quslities, Caring,
sharing, kind, Greeting, Touch,
Feal, Texture, Like, Disfiks, Help,
Helpful, Community,
confidence, Praise, kills, self-
belief, Incredible, Proud,
Celebrate, Relationships,
Special, Appreciate

Co-operate, Physical contact,
Communication, Hugs,
Acceptable, Mot acceptable,
Conflict, Point of view, Positive
problem solving, 5ecret, surprise,
Good secrat, Worry secret,
Telling, adult, Trust, Happy, 5ad,
Frightenad, Trust, Trustworthy,
Honesty, Relizbility,
compliments, Celebrate,

Femzle, Stereotype, Career,
Job, Role, Responsibilities,
Respect, Differances,
similarities, Conflict, Win-win,
solution, Solve-it-together,
Problem-solve, Internet, Social
mediz, anline, Rizky, Gaming,
safe, Unsafe, Private messaging
{pm), Dirsct messaging {dm],
Global, Communication, Fair
trads, Inequality, Food journey,
Climats, Transport,
Exploitation, Rights, Meeds,
Wants, Justice, United Mations,
Eqguzlity, Deprivation, Hardship,
Apprecistion, Gratitude

Emations, Positive, Megative,
Loss, Shock, Dishelief, Mumb,
Denizl, Guilt, Szdness, Pain,
Diespair, Hope, Souvenir,
Memento, Memarial,
Acceptance, Relief, Remember,
Wegotiate, Compromise, Loyal,
Empathy, Betrayal, Amicabls,
Lowe.

Characteristics, self-esteam, Unique,
Comparisen, Megative seif-talk,
Socizl mediz, Online, Community,
Positive, Magative, Safe, Unsafs,
Rrights, social network, Violence,
Grooming, Trall, Gambling, Betting,
Trustworthy, Appropriate, Scresn
time, Physical heslth, Mental health,
aff-line, Social, Peer pressure,
Influences, Personal information,
Passwords, Privacy, S=ttings, Profils,
SMARAT rules

STress, Anxiety, Support, Waorried,
Signs, waming, Self-harm,
Emuoticns, Feelings, Sadness, Loss,
Grief, Denial, Despair, Guilt, Shock,
Hopelessness, ANger,
Bersavement, Coping strategies,
Power, Control, authority, Bullying,
SCript, Assertive, Risks, Pressurs,
Influences, Self-control, Realfaks,
True/untrus, Assertiveness,
Judgement, Communication,
Technology, Power, Cyber-bullying,
Abuse, safety




Changing Me Puzzle — Summer 2

DfE Statutory Relationships & Health Education outcomes

EYFS

Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

PSED—

ELG: SELF-REGULATION

Giwve fooused attention 1o
what the teacher says,
responding appropriately
gven when engaged in
activity, and show an ability to
follow instructions imvohing
several ideas or actions.

PEED — ELG: EVILDING
RELATIONSHIPS

show sensitivity to their own
and to others” needs.

Relationships Education - By end of primary, pupils should know:

Families and the people who care for me

[R1) that families are impartant for children growing up because they can give love, security and stability

[R2) the characteristics of healthy family life, commitment to each other, including in times of difficulty, protection and care for children and ather family members, the importance of spending time together and
sharing each other's lives

[R3) that others' families, either in school or in the wider world, sometimes look different from their family, but that they should respect those differences and know that other children's families are zlso
characterised by love and care

[R4) that stable, caring relationships, which may be of different types, are at the heart of happy families, and are important for children’s security as they grow up

[R&) how to recognise if family relationships are making them feel unhappy or unsafe, and how to seek help or advice from others if needed.

Caring friendships

[R7) how important friendships are in making us feel happy and secure, and how people choose and make friznds

[Ra) the characteristics of frizndships, including mutual respact, truthfulness, trustworthiness, loyalty, kindness, generosity, trust, sharing interests and experiences and support with problems and difficulties
(RG] that healthy friendships are positive and welcoming towards others, and do not make others feel lonsly or excluded.

Respectful relationships

[R13) practical steps they can take in 3 range of different contexts to improve or support respectful relationships

{R15) the importance of self-respect and how this links to their own happinsss

[R16) that in school and in wider society they can expect to be treated with respect by others, and that in turn they should show dus respect to others, including those in positions of authority

[R18) what a stereotype is, and how stereotypes can be unfair, negative or destructive

[R139] the importance of permission seeking and giving in relationships with friends, peers and adults.

Being safe

[R25) what sorts of boundaries are appropriate in friendships with peers and others (including in a digital contest)

[R26) about the concept of privacy and the implications of it for both children and adults; including that it is not always right to keep secrets if they relate to being safe

[R27) that 2ach person's body belongs to them, and the differences between approprizte and inappropriate or unsafie physical, and other, contact

[R23) how to recogniss and report feelings of being unsafe or feeling bad about any adult

[r30) how to ask for advice or help for themselves or others, and to keep trying until they are heard

[R31) how to report concerns ar abuss, and the vecabulary and confidence needed to do so

[R32) where to get advice e.g. family, school and/or other sources.

Physical Health and Well-Being — By end of primary, pupils should know:

Mental well-being

[H1) that mental well-being is 8 normal part of daily life, in the zame way as physical health

[HZ) that thers is 2 normal range of emotions (e.g. happiness, sadness, anger, fear, surprise, nervousness| and scale of emotions that all humans experiznce in relation to different experiences and situations
[H3) how to recognise and talk abowt their emaotions, including having a varied vocabulary of wiords to use when talking about their own and others’ feelings

[B4) how to judge whether what they are feeling and how they are behaving is appropriate and proportionats

[H5) the bensfits of physical exercise, time outdoors, community participation, voluntary and service-baszad activity on mental well-being and happinass

[HE) simple self-care technigues, induding the importance of rest, time spent with friends and family and the benefits of hobbies and interests

[H7) izalztion and loneliness can affect children and that it is very important for children to discuss their feelings with an adult and seek support

[HE] that bullying {including cyberbullying) has a negative and often |asting impact on mental well-being

[Ho) where and how to ssek support {incleding recegnising the triggers for seeking support), including whom in schoal they should speak to if they are worried about their own or someone else's mental well-being or
akility to control their emotions (including isswes arising onling)

(K10} it is common for people to experience mental ill health. For many people who do, the problems can be resolved if the right support is made available, especially If accessed early enough.

Changing adolescent body

[H34) key facts sbout puberty and the changing adelescent body, particularly from age 2 through to age 11, incleding physical and emotional changes

[H35) about menstrual well-being including the key facts about the menstreal oycle.

Puzzle
Overview
Changing

Me

EYFS

Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

Children are encouraged to
think about how they hawve
changad from being 2 baby
and what may changs for
themn in the future. They
consolidate the

names and functions of

Children are introduced to life
cycles, .g. that of a frog and
identify the different stages
They compars this with
human life cycle and look at
simple changes from baby to
adult, e.g. getting taller,

In this Puzzle, children compare
different life cycles in nature,
including that of humans. Theay

reflact on the changes that coour

[mot including pubsrty) between
baby, teddler, child, teenager,
adult and old age. within this,

This Puzzle begins leaming
about babizs and what thay
need to grow and develop
including parenting. children
are taught that it is usuzlly the
female that carries the baby in
nature. This leads onto lessons

In this Puzzle, bodily changes at
puberty are revisitad with some
additional wacabulary,
particularly around
menstrustion. Sanitary health is
tzught, including introducing
pupils to different sanitary and

In this Puzzle, the children revisit
self-esteem, self-image and body
image. They learn that we all have
perceptions about curselves and
othars, and thess may be right or
wrong. They also reflact on how
social media and the media can

In this Puzzle, the children lzarn
about pubs
the changes that will happen; they
reflact om how they feel sbout

these changes. The children also
learn about childbirth and the

stages of development of & baby,

f4e}

y in boys and girls and




some of the main parts of
the body and discuss how
these have changed. Thay
lzarn that our bodies change
in lats of different ways as
we g=t alder. Children
understand that change can
bring about positive and
negative fezlings, and that
sharing these can help. They
also consider the role that
memaries can have in
managing change.

learning towalk, tc. They
discuss how they have changed
30 far and that people grow up
at different rates. As partof &
schoaol's safeguarding duty,
pupils are taught the correct
words for private parts of the
body (those kept private by
underwear: ¥aging, anus, penis,
testicles, vuhia). They are also
taught that nobody has the
right to hurt these parts of the
body. Change is discussed as &
nztural and normal part of
getting alder which can bring
about happy and sad feelings.
Children practise 3 range of
skills to help manags their
feslings and learn how to
access help if they are worried
about change, or if someone is
hurting them.

children also discuss how
indzpendence, freedoms and
respansibility can increase with
3ge. As part of 3 school's
zafeguarding duty, pupils are re-
tzught the correct words for
private parts of the body (those
kept private by underwear:
VEgina, anus, penis, tasticls,
vulva). They are alse reminded
that nobady has the right to hurt
these parts of the body, including
3 lesson on ingpproprizte touch
and assertiveness. Children
practise & range of strategies for
managing feelings and emotions.
They are also tzught where they
can get help if worried or
frightened. Change istaughtas &
natural and normal part of
growing up and the range of
emotions that can ocour with
change are explored and
discussad.

where pubarty is introduced.
Childran first look at the
outside body changes in males
and females. They learn that
pubarty is a natural part of
growing up and thatitisa
process for getting their bodiss
ready to make a baby when
grown-up. Inside body changes
are glso taught Children learn
that females hawve eggs (ova) in
their ovarizs and thess are
released monthly. If unfertilisad
by 3 male’s sperm, it passss out
of the body as 3 peried. Sexual
intercourse and the birth of the
baby are not taught in this year
group. Children discuss how
they feel about puberty and
growing up and there ars
opportunities for them to sesk
reassurance if anything is
worrying them.

persanz| hygiene products.
Conception and sexual
intercourse are intraduced in
simple terms so the children
understand that 3 baby is
formed by the joining of an
owum and sperm. They slso
learn that the cvum and sperm
carry genatic information that
carry personal characteristics.
The Puzzlz ends by looking at
the feelings associated with
change and how to manage
these. Children are introduced
to Jigsaw's Cirde of change
model a5 3 strategy for
managing future changes.

promote unhelpful comparison and
how to manage this. Puberty is
revisited in further detail, sxplaining
bodily changes in mzles and females.
Sexual intercourse is explainad in
slightly more detail than in the
previous year. Children are
encouraged to ask guestions and
zeek darification about anything
they don't understand. Further
details about pregnancy are
introduced including some facts
about the development of the fostus
and some simple explanation sbout
alternative ways of conception, 2.g.
IvF. Children learn that having 3 baby
is & personal choice. Details of
contraceptive options and methods
are not taught as this is not age-
appropriste. Reasons why peopls
choose to be in & romantic
relationship and choose to have 2
baby are also explored. Children look
atwhat becoming & teenager means
for them with an increase in
freedom, rights and responsibilities.
They also consider the perceptions
that surround teenagers and reflect
whether they are always accurate,
=.E. teenzgers are always moody; 31l
teenzgers have a
boyfriend/girfriznd, stc.

starting at conception. They
sxplore what it means to bs being
phyzically attracted to someons
and the effect this can have upon
the relationship. They learn about
different relationships and the
importance of mutual respect and
not prassuring/being pressured
into doing semething that they
don't want to. The children alsa
learn about self-esteem, why it is
important and ways to develop it
Finzlly, they lock at the transition
to secondary school (or next class|
and what they are looking forward
to/are worried about and how they
can prepare themselves mentally.
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Knives the names and
Tunctions of some parts of the
body [see womabulary Est)

Knows that we grow from baly
o adult

Kniow who to talk to if they are
Tealing wormed

Know that sharing how they
fes! can halp solve 2 worry

know that remembering
happy times can help us move
on

Knovw the names of male and
female private body parts

Knivw that there are comect
names for private body parts
and nicknames, and when to
use them

Know which parts of the body
are private and that they belong
o that person and that nobody
|has the right to hurt these

Know who to ask for help if they
are wormied or frightened

know that animals including
humans have a Ife oycle

know that changes happen
when we grow up

know that people grow up at
different rares and that is
mormal

know that leaming brings sbout
changs

Enow the physical differences:
between male and female bodies

Enow that private body parts are
special and that no one has the
right to hurt these

know wha to ask for help if they
are worried or frightensd

Eniv thene are different types of
‘touch and that some are

arreptable and some ane
unacceptable

know the correct names for
private body parts

know that life cycles existin
nature

¥kmow that aging is & natural
process incleding old ags

¥kmow that some changes are out
of an individual's control

Knioww that the male and female
body needs to change at
pulerty so their bodies can
miake babies when they ane
adufts

Enow some of the outside body
changes that happen during
puberty

Enive some of the changes on
the inside that happen during
puiberty

know that in animals and
humans lots of changes happen
between conception and
ETOWINS up

know that in natura itis usually
the female that carries the baby

Kknow that in humans & mother
carries the kaby in her uterus
{womb) and this is where it
develops

Know that babies need love and

Knivws that personal
; ctice are inherited
from birth parents and this is
brought albouwt by an owvum
joining with a sperm

Kniow that babies are made by a
Spenm joining with an owm

Kniow the names of the different
internal and external body parts
that are needed to make a baby

Know how the female and male
body change at puberty

Knivw that change n bring
about a range of different
emotions

know that persangl hygiens is
important during puberty and as
an adult

Know that change is 3 normal
part of life and that some
cannot be controlled and have
to be accepted

Kniv that some people need help to
conceive and might use WNF

Knovw that becoming a teenager
imeobses various changes and also
brings growing responsibility
Know what perception means and

that perceptions
can be right or wrong

Know how girls” and boys' bodies
changs during pubserty and
understand the importance of
looking after themsehes physically
and emotionalhy

Kniovw how a balvy develops from
conception through the nine
months of pregnancy and how it is
bom

Know how being physically
attracted to someone changes the
nature of the relationship

Know the imporance of seif-
esteem and what they @n do to
develop it

Know what they are looking
forward to and what they are
warmied about when thinking about

transition to secondary
school/moving to their next class

Ko how their bodies have care from their parents,carers

changsd from when they were 2

baby and that they will continue Know some of the changes that

to change as they age happen between being a baby

and & child

Recopnise that changing dass | Undersiand and accept that Can say who they would po tofor | Can express how they feel Can appreciate their mam Can celebrate what they ke about Recopnise ways they @n develop
an eficit happy and/or sad change is a natural part of help if wormed or scared about puberty uniqueness and that of others their own and others” self-imageand | their own self-esteem

Can say what types of touch they | Can say who they @n t=lk to Can express any concems they Can express how they feel about
Can =3y how they feel about ‘Can suggest ways to manage find comfortablefuncomfortable | about puberty ifthey haveany | have about puberty Can suggest ways to boost seif- the changes that will happen to
changing class/ growing up change. e.F. MOVINE 103 new WoNmies esteam of seif and others tiemn during puberty

dass 5 W
idemtiF Be able to confidently ask Have strategies for managing )
e ; ; someone to stop if they are being | C3n SUEEEST ways to helpthem | the emotions refating to change | Recognise that puberty is a natural I-hdH'SIEI'I‘I_ r 'Iiutn'l.md_ mct_ dect is
changed from a baby mmdmﬂ'\rmﬂ-#ﬂnt hurt or frightened manage feelings during changes process that happens to everybody m“iwm
) have changed and mlhmgs Can appreciste that changes will | they are more andous about can express how they feel sbour | and that it will be OK for them redationship and that they shouldn't
'3:“ 553"1 wihat mll?:lm changz for hat have stayed the same SINCE | oo pen 20 that some can be hawing children when they are feel m::tmﬁ
them they get alder being a balry (induding the controlled and others not Can identify stereotypical family | zrown up Can ask questions about puberty to something that they don't want to
Can identi it = ' : R iz how they fael when th
mer:r::i.:!srﬁfl:g::;?past year Can express why they enjoy Be able to express how they feel . it may nat always be Mum Can szy who they can talk to r;:inll:ls:thz‘;e«'e;np;e:t H :d -
who does the laundry i = Cca how they feel about =

in school/home learning about changes about puberty if they are [ BRSO e =oou birth of 3 baky

=Show appreciation for people
who are older

Can recognise the independence
and responsibilities they have

Can express how they fesl sbout
biebies

Can describe the emotions that
3 new baby can bring to 2 family

waorried

Can apply the circle of change
maodel to themsalves to have
strategies for managing changs

having a romantic relationship when
they are an adult

Can express how they feel sbout
having children when they are an
adult

can celebrate what they like sbout
their own and others’ szf-image
and body image

Use strategies to prepare
themsehies emotionally for the




Vocabulary

EYFS

Year 1
Consolidate EYFS

Consolidate EYFS & Yr 1

Year 3
Consolidate K51

Year 4
Consolidate K51 & Yr 3

Year 5
Consolidate K51, Yr= 3 & 4

Year 6
Consolidate K51 & K52

Eye, Foot, Eyebrow, Forehesad,
Ear, Mauth, Arm, Leg, Chest,
Knee, Nose, Tongue, Finger,
Toe, stomach, Hand, Baby,
Grown-ug, Adult, Changs,
Wiorry, Excited, bMamorizs

changes, Life oycles, Adulthood,
Mature, Male, Femals, Vaging,
Penis, Testicles, Wulva, Anus,
Learn, Mew, Grow, Feelings,
Anzious, Worried, Excited,
Coping

change, Grow, Contral, Fully
grown, Growing up, Old, Young,
Change, Respact, Appearance,
Phiysical, Baby, Toddler, Child,
Teenager, Independent, Timeling,
Fre=dom, Responsibilities,
Wagina, Public, Private, Touch,
Texture, Cuddle, Hug, squesze,
Like, Dislike, Acceptable,
Unacceptable, comfortable,
uncomfortable, Looking forward,
Mervous, Happy

Birth, animals, Babies, Maother,
Grow, Uterus, Waomb,
Mutrients, Survive, Love,

Affection, Care, Puberty, Spsrm,

rearies, Egg, Ovum/ove,
wiomby/uterus, Sterectypes,
Task, Roles, Challenge

personal, Unigue,
Characteristics, Parents, Making
loee, Having sex, Sexusl
intercourse, Fertilise,
Conception, Menstruation,
Periods, Circle, S2asons,
Change, Contral, Emaotions,
ACceptance

Body image, s=if-imags, Looks,
personality, Perception, Self-esteem,
Affirmation, Comparison, Oestrogen,
Fallopian Tube, Cervix, Develops,
Breasts, Hips, Adam’s aApple,
Scrotum, Genitals, Hair, Broader,
wider, Semen, Eraction, Ejaculztion,
urethra, Wet dream, Growth spurt,
Laryre, Facizl hair, Pubic hair,
Hormones, Scrotum, Testosterone,
Circumcized, Uncircumdcised,
Foreskin, Epididymis, Fertilisad,
Unfertilised, Conception, Ssxual
intercourse, Embryo, Umbilical cord,
IWF, Foetus, Contraception,
Pregnancy, Sanitary products,
Tampaon, Pad, Towel, Liner, Hygiene,
Age appropriateness, Legal, Laws,
Responsible, Teenager,
Responsibilitizs, Rights

Megative body-1alk, mental health,
midwife, labour, cpportunities,
freedoms, attraction, relationship,
lowe, sexting, transition, secondary,
journey, worries, anxisty,
sxcitement

SMSC Links: Every ligsaw lesson from Early Years to upper primary offers opportunities for children’s spiritual, moral, social and cultural (SMSC) development, and this is clearly mapped and balanced across each year group.
Likewise, ligsaw is designed to provide structured opportunities in every lesson to practise and enhance the five skills associated with the emotional literacy (self-awareness, social skills, empathy, motivation and managing
feelings). At ligsaw, we believe that these oppartunities are vital for children’s development, their understanding of themselves and others and in increasing their capacity to learn.

British Values: Jigsaw PSHE 3-11 supports the British Values of Democracy, Rule of Law, Individual Libarty, Mutual Respect and Tolerance of those of different faiths and beliefs. It has been mapped lesson by lesson against the
British Values agenda.
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Appendix 2: By the end of primary school pupils should know

TOPIC
Families and

people who care
about me

Caring
friendships

32

‘ PUPILS SHOULD KNOW

e That families are important for children growing up because they can give love, security and stability

¢ The characteristics of healthy family life, commitment to each other, including in times of difficulty, protection and care for children and
other family members, the importance of spending time together and sharing each other’s lives

e That others’ families, either in school or in the wider world, sometimes look different from their family, but that they should respect
those differences and know that other children’s families are also characterised by love and care

e That stable, caring relationships, which may be of different types, are at the heart of happy families, and are important for children’s
security as they grow up

e That marriage represents a formal and legally recognised commitment of two people to each other which is intended to be lifelong
¢ How to recognise if family relationships are making them feel unhappy or unsafe, and how to seek help or advice from others if needed

* How important friendships are in making us feel happy and secure, and how people choose and make friends

e The characteristics of friendships, including mutual respect, truthfulness, trustworthiness, loyalty, kindness, generosity, trust, sharing
interests and experiences and support with problems and difficulties

e That healthy friendships are positive and welcoming towards others, and do not make others feel lonely or excluded

e That most friendships have ups and downs, and that these can often be worked through so that the friendship is repaired or even
strengthened, and that resorting to violence is never right

e How to recognise who to trust and who not to trust, how to judge when a friendship is making them feel unhappy or uncomfortable,
managing conflict, how to manage these situations and how to seek help or advice from others, if needed



TOPIC

Respectful
relationships

Online
relationships

Being safe
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‘ PUPILS SHOULD KNOW

e The importance of respecting others, even when they are very different from them (for example, physically, in character, personality or
backgrounds), or make different choices or have different preferences or beliefs

¢ Practical steps they can take in a range of different contexts to improve or support respectful relationships
e The conventions of courtesy and manners
e The importance of self-respect and how this links to their own happiness

e That in school and in wider society they can expect to be treated with respect by others, and that in turn they should show due respect
to others, including those in positions of authority

* About different types of bullying (including cyberbullying), the impact of bullying, responsibilities of bystanders (primarily reporting
bullying to an adult) and how to get help

¢ What a stereotype is, and how stereotypes can be unfair, negative or destructive
e The importance of permission-seeking and giving in relationships with friends, peers and adults

e That people sometimes behave differently online, including by pretending to be someone they are not

e That the same principles apply to online relationships as to face-to face relationships, including the importance of respect for others
online including when we are anonymous

e The rules and principles for keeping safe online, how to recognise risks, harmful content and contact, and how to report them

e How to critically consider their online friendships and sources of information including awareness of the risks associated with people
they have never met

e How information and data is shared and used online

e What sorts of boundaries are appropriate in friendships with peers and others (including in a digital context)

¢ About the concept of privacy and the implications of it for both children and adults; including that it is not always right to keep secrets if
they relate to being safe

¢ That each person’s body belongs to them, and the differences between appropriate and inappropriate or unsafe physical, and other,
contact

¢ How to respond safely and appropriately to adults they may encounter (in all contexts, including online) whom they do not know
¢ How to recognise and report feelings of being unsafe or feeling bad about any adult

¢ How to ask for advice or help for themselves or others, and to keep trying until they are heard

¢ How to report concerns or abuse, and the vocabulary and confidence needed to do so

¢ Where to get advice e.g. family, school and/or other sources



Appendix 3: Parent form: withdrawal from sex education within RSE

TO BE COMPLETED BY PARENTS

Name of child Class
Name of parent Date

Reason for withdrawing from sex education within relationships and sex education

Any other information you would like the school to consider

Parent signature

TO BE COMPLETED BY THE SCHOOL

Agreed actions
from discussion
with parents

34
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